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1.1.1

Summary

Different types of learning in schools

Generally schools are seen to favour academic qualifications over vocational ones. Both
parents and teachers were most likely to think that their school favoured academic
qualifications, although significant proportions also thought it had a balanced view between
the two. By contrast with schools, sixth form/ FE colleges were seen as fairly balanced, with
a maijority (58 per cent) of lecturers saying their college had a balanced view. Private
schools were thought to be much more biased in favour of academic qualifications than

state schools.

There is a view that the current balance between specialising and a generalist approach is
not correct. Teachers believe that the education system forces children to continue with
subjects which do not benefit them (net agreement scores of 47 per cent). This view is
particularly prevalent among state school teachers. Many parents also believe that the
system forces children to narrow their options too early (net agreement score of 38 per

cent).

The overall opinion among stakeholders was that teachers understand the character of
their students. The majority of teachers agreed with this (net agreement score of 83 per
cent); parents were less positive than teachers but still inclined to agree (net agreement
score of 33 per cent). Children at Key Stage 3 (Years 7 to 9) were likely to think that their
teachers understood what they are good at (78 per cent) and to a lesser extent, what they

like and don't like (49 per cent).

The majority (60 per cent) of children are involved in practical learning fairly or very often at
Key Stage 3, however this drops to 52 per cent by Key Stage 4. (Years 10 to 11) While
many children thought that the amount was about right, there was also significant demand
for more practical learning, particularly at Key Stage 4, where 55 per cent thought there
were too few opportunities. Parents were also likely to think there was too little practical
learning (48 per cent). Teachers were the group most likely to think that the level of

practical learning was right, but 43 per cent still thought that there was too little.

Many teachers feel inadequately trained to properly support practical learning (net

agreement score of 14 per cent), although this would of course vary depending on the
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subject(s) taught. Sixth form/ FE lecturers feel better equipped than school teachers, and

teachers in independent schools feel better equipped than those in state schools.

When asked about their priorities for a school, parents were most focussed on softer
attributes and less on specific achievement. The top priorities were their child being happy
there (95 per cent), that the school is well managed (78 per cent) and that it treats children
as individuals (77 per cent). By contrast, teachers were more concerned with specific
achievement/ development: their top priorities were helping children achieve their potential
(86 per cent), performance in qualifications (82 per cent) and increasing confidence (78 per

cent).

Attitudes to different types of learning

At both Key Stages, a mixture of learning types tends to be preferred, and there is
significant support for practical learning options. However there is evidence of a slight shift
in preference towards academic learning as children get older. Parents of Key Stage 3
children were most likely to say their child prefers a mixture of academic and practical
learning (53 per cent), while for Key Stage 4 this drops to 43 per cent with a corresponding
increase for academic learning. At both Key Stage 3 and 4, children are most likely to say
they favour a mixture of learning types, but answers relating to practical learning are more
popular than those relating to academic learning. However the popularity of these answer
options decreases by Key Stage 4, with a corresponding increase in support for academic

options.

All stakeholder groups had a good opinion of vocational learning overall. The view on
balance was that vocational learning provides a good education, can lead to a good career,
is not only for those who don’t do well at school, and that university is not the only good
route. However employers and teachers tended to be more positive than parents and
children and young people. In particular, 22 per cent of parents agreed that young people
would only fulfil their potential by going to university. There was also a concern that taking a
vocational route might rule out university later: young people were more likely to agree with
this than disagree (32 per cent compared with 26 per cent), while among parents opinion

was evenly split. This indicates a need for better information about vocational routes.

At both Key Stage 3 and 4, children are likely either to think academic and vocational

qualifications equally important or to think academic qualifications most important. There
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was limited support for vocational qualifications at either key stage. However support for
both types of qualification increases by Key Stage 4, as children by this stage are better
informed and the proportion not expressing an opinion decreases. There is also a gap
between children’s own views and what they think their parents would believe. At both key
stages, children are more likely to think their parents see academic qualifications as more

important than they are to hold that view themselves.

Employers have a balanced view of different types of qualification, with similar proportions
choosing academic and vocational as most important, and the largest group (44 per cent)
thinking both equally important. There was a wide variation by business size, with smaller
organisations more in favour of vocational qualifications, and larger ones more in favour of

academic.

Employers believe some soft skills are better developed by vocational qualifications and
others by academic qualifications. Team working, business and customer awareness, and
attitude and enthusiasm are thought to benefit more from vocational qualifications, however
academic qualifications are believed to be better for developing numeracy, communication

and literacy, and basic IT skills.

There is a perception among some teachers that some vocational qualifications are mainly
suited to less able individuals. A third (36 per cent) believed this of NVQs / SVQs, while 32
per cent had this view of qualifications such as BTECs and City and Guilds. This perception
could affect the advice teachers give. Teachers’ opinion of Diplomas was better: many did
not express an opinion since knowledge of this new qualification is still low, but the majority
of those who did have an opinion thought the Diploma suited to individuals of all abilities.
Knowledge of the Welsh Baccalaureate was also low, however those who did express an
opinion nearly all thought it suited either to more able individuals or to individuals of all

abilities; clearly it is not seen as a ‘soft’ option.

Making your mind up

Most children at Key Stage 3 are aware that GCSEs/ Standards are available at their
school, however awareness of vocational qualifications is lower. Around 1 in 10 believe
vocational qualifications to be available, and 7 per cent do not know what options are
available. 89 per cent are planning to take GCSEs/ Standards; the remainder are either

planning to take vocational qualifications or do not know what they will do.
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At the end of Key Stage 4, the majority (71 per cent) of children are planning to take A
Levels/Highers, while 18 per cent are planning to take a vocational qualification. Girls are

more likely than boys to choose a vocational qualification.

Those who are planning to take a vocational qualification at Key Stage 4 or 5 are likely to
be doing so because the style of learning is suitable for them, or to get into a specific job or
career path. Only around a quarter said they were planning this route because they

struggle with academic qualifications.

Children are most likely to discuss their decisions with parents. Half (51 per cent) of Key
Stage 3 children had consulted their parents, while 38 per cent discussed their options with
friends and 14 per cent with teachers. However 37 per cent had not discussed their options
with anyone. Less than half (48 per cent) at Key Stage 3 believed there was a link between

their choices and what they would do after Key Stage 4.

Many children at Key Stage 3 are making decisions about their Key Stage 4 options without
being well informed. Only a third said they felt extremely or fairly well informed; boys were
more likely to feel well informed than girls. Similarly, only a third of Key Stage 3 children
said there was sufficient information available to make decisions, and this view was shared

by 27 per cent of parents. By Key Stage 4, however, 70 per cent feel well informed.

At Key Stage 3, only 17 per cent had used the internet to get information on their options,
with social networking sites most commonly used among this group. However at Key Stage
4, 44 per cent had used the internet for information, with Connexions being the most

popular site.

Parents believe they have a good overall knowledge of the qualification options available,
however this does not translate into good knowledge of all the individual options. Aside
from GCSE/ Standards, under half of parents had a good knowledge of any qualification.

Knowledge is lowest for the new 14 to 19 Diploma and Welsh Baccalaureates.

Parents consider a variety of information sources useful, with the popular being their child’'s
school as a whole, teachers and the internet. Those who use the internet are most likely to

have used Direct Gov.
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Business in schools

Opinion was evenly balanced among parents on whether children have enough
opportunities to experience the workplace while in school. Teachers were much more likely
to think there were not enough opportunities; 51 per cent had this view while only 29 per

cent though there were enough opportunities.

Teachers were likely to think there was not enough employer engagement in their school.
Nearly two thirds thought there was too little and 29 per cent that there was the right
amount; very few thought there was too much. Those with nominated member of staff for

employer engagement in their school were more likely to think the balance was correct.

Employers did not feel well informed about opportunities to engage with school. Two thirds
felt that their organisation was on balance not well informed, and small organisations were
less well informed than large ones. The most widely recognised form of engagement was

work experience (79 per cent).

Children and young people were most likely to have experienced careers days and visits to
or by universities. Other activities such as enterprise projects or mentoring had very low
participation. Young people were likely on balance to say they want or would have wanted
more engagement activities; work placements were the most popular but around half the

sample felt that more of most types of activity would be beneficial.

Employers were generally positive about engaging with the education sector. Two thirds
were on balance more willing than not and only 4 per cent were not at all willing. Of those
employers that currently do not engage, 40 per cent were on balance in favour of doing so
in the future, while eleven per cent indicated that they would definitely not be willing to do

SO.

63 per cent of employers said they currently engage with the education sector. This was
lower in the private sector (54 per cent) than the public (92 per cent) or the third sector (76
per cent). Larger organisations were much more likely to engage (80 per cent) than were

small and medium sized organisations (50 per cent).

The top benefits for employers were seen to be recruitment opportunities and a better
community image. 82 per cent of employers believed engagement can be mutually
beneficial for themselves and schools. Only 69 per cent felt that there had to be clear

benefits for the employer in order to justify engagement.
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Over half of teachers (58 per cent) believed that engagement benefits both the employer
and the school, but a third (35 per cent) thought that the school had the main or only
benefits. This suggests a lack of recognition or understanding on the part of teachers about

what employers can take from engagement.

Many employers felt that schools do not make it easy for them to engage: 39 per cent
agreed with this statement compared with 20 per cent who disagreed. Employers were also
likely to feel that business and schools do not understand each other. 40 per cent agreed
that they did not ‘have much common ground or talk a different language.” While 30 per

cent disagreed.

Young people in Key Stage 4 and above had positive views on balance about the benefits
they had got from activities with employers. In terms of gaining skills, 60 per cent of young
people ranked team working as a benefit; other benefits included personal presentation and

problem-solving. Only 16 per cent felt that they had not learned anything from taking part.

The main barriers for employers were a perceived lack of time and resources, concerns
about bureaucracy and whether there were suitable or appropriate opportunities. Some
employers had concerns about having students in their workplace; this demonstrates that
the concept of engagement for many employers is narrow and focused largely on their

ability to provide work experience opportunities.

Nearly 40 per cent of employers reported that they do not receive any information about the
engaging with the education sector. The most common sources of information are local

colleges and schools, while 17 per cent had used a Education Business Partnership.

A third of teachers were unsure whether their school had a particular member of staff with
the responsibility to liaise with local employers. Among those who did know 69 per cent

said their school did have that arrangement in place and 21 per cent that it did not.

Education and the workplace

For all ages, soft skills such as teamwork and enthusiasm are of high importance to
employers. For school leavers aged 16 to 17, soft skills are the most valued factor, but
GCSE or equivalents are also a key qualification for most employers. For 18 to 20 year

olds, previous work experience, soft skills, and references from previous employers are
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seen as most important. For recent graduates, previous work experience, soft skills and

degree class were most important.

Over half of young people thought that employers value academic qualifications more
highly than vocational ones. Only just over a third felt that both academic and vocational
were of equal importance. ABC1s were more likely to think that employers favour academic

qualifications than C2DEs.

Employers think graduates are better prepared for the world of work than school leavers. 80
per cent thought that school leavers were on balance not well prepared, compared with 61
per cent for graduates. Those that engage with the education sector are likely to have a

more positive perception of both school leavers and graduates.

School is seen as better at providing qualifications than skills. Two thirds of working young
people felt that the education system did not do enough to develop the skills they have
needed in the workplace. In contrast, two thirds of working young people in work believed

that they had left school with the right qualifications to help in their chosen career.

71 per cent of employers believed that there was a mismatch between the skills of young

people and their requirements as an organisation; only 10 per cent disagreed.

Employers were close to evenly balanced on whether academic, vocational or both types of
qualification were most relevant for their organisation. A quarter felt that vocational
qualifications were more relevant while 30 per cent believed academic qualifications to be

more relevant.

Practical work experience was seen to be more important than specific qualifications (37

per cent compared to 21 per cent) when employing a school or college leaver.

New employees with vocational qualifications were judged to be stronger at team working,
and to have a better attitude and business awareness. However academic qualifications
are thought better at developing problem solving, IT skills and — markedly - both literacy

and numeracy.

The research suggests an unmet demand for people with vocational qualifications and a
relative over-supply of people with academic qualifications. 81 per cent of employers felt
that there were too few people in the job market with vocational qualifications, while 47 per

cent thought that there were too many with academic qualifications.
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Training and development of employees

The majority of employers (68 per cent) said that they fund training and development for
current staff. With the exception of micro businesses (just 39 per cent) this trend was strong
across small, medium and large employers. The most common sources of training are

private providers, in-house staff and industry bodies / professional associations.

Training is predominantly aimed at improving specific skills required for a job (85 per cent).
Generic business skills such as communications and team working were seen as less

importance but were still mentioned by nearly half of employers.

Apprenticeships

Overall, the stakeholders were most likely to think the Government target for
Apprenticeships about right. Teachers were the group most likely to think the target too
high, while employers and parents were most likely to think it too low. Teachers report a
very poor knowledge of Apprenticeships (net score of -39 per cent) while parents claim a
much better knowledge (net score of +10 per cent). However it is possible that parents are

overestimating their knowledge.

Teachers do not have a good opinion of Apprenticeships. Almost half (46 per cent)
disagree that they are a good alternative to A Levels. There is also a gap between how
teachers expect Apprenticeships to be viewed by other groups, and how those groups
actually see them. For example, the proportion of parents who actually see Apprenticeships
as a good alternative to A Levels is 26 percentage points higher than the proportion of

teachers who expect parents to favour this opinion.

Young people are also more positive about Apprenticeships than teachers expect them to
be, and over half (52 per cent) think they are a good alternative to A Levels. However again
there is a perception gap when thinking about how other stakeholders would view them.
Parents are more positive than young people expect them to be, while teachers are less

positive.

Parents have a positive view of Apprenticeships with 43 per cent agreeing that they are a
good alternative to A Levels. Parents also report a good knowledge of Apprenticeships,
however this may be overstated. They may also see Apprenticeships as a good alternative

for other people’s children, but not for their own.
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Employers were the most positive towards Apprenticeships, and this was correctly
identified by other stakeholders. Over half (55 per cent) believe Apprenticeships are a good
alternative. However they tend to think that parents, teachers and young people do not view

Apprenticeships as good alternatives.

14-19 Diplomas
Awareness of the new 14-19 Diplomas is generally low. 7 out of 10 employers rated their
knowledge as poor. 39 per cent of parents had heard of the qualification before taking the

survey. A third of teachers said their school was offering the Diploma.

Parents have a more positive view of Diplomas than teachers. They are twice as likely to
think the Diploma will be a high quality alternative to traditional qualifications, and also more
likely to think it will be different to other qualifications past and present. Both parents and
teachers strongly believe that the new Diplomas will increase the level of practical learning
in schools. The majority (65 per cent) of employers believe the Diplomas will be seen as

having a lower status than GCSEs/ A Levels.
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2 Methodology

2.1.1 In November 2008 YouGov conducted surveys of four key stakeholder groups. The
research was carried out online and sample was sourced from YouGov's panel of 250,000

adults and young people in the UK.

Figure 1: Headline details about the four stakeholder surveys

Stakeholder Dates Sample Invites Response

group rate

Children and 13" to 24™ November 2,538 7,312 35%

young people

Parents 3" to 10™ November 1,030 2,000 52%
Employers 3" to 10™ November 1,001 2,020 50%
Teachers 3" to 10" November 1,199 2,305 52%
Total - 5,768 13,637 42%

2.1.2 Further detail about the sample composition of each stakeholder group is provided in turn

below beginning with the survey of children and young people.

Children & young people

2.1.3 For the survey of children and young people the sample frame was fixed as those aged
between 11 and 24 with an even spread of ages across that range. Sample was drawn to
be representative of region and socio-economic classification based on pre-known data
about their household and the data was weighted for age and gender of respondents. In
future years this survey will return back to the same respondents in a longitudinal exercise
that will track decision making and changes in their attitudes as they get older. The key

variables are presented in the table below.

Figure 2: Breakdown of the children and young people's survey sample

Variable

Weighted Unweighted

13
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Variable Value Weighted  Unweighted
Base 2538 2538
Male 1269 1098
Gender
Female 1269 1440
1110 12 363 358
13to 14 363 371
1510 16 363 397
Age bands 17 t0 18 363 353
1910 20 363 367
2110 22 363 327
23t0 24 363 365
At school or college in full time education 1257 1283
ﬁtstiltrl:itveersity/ other higher education 550 544
Which of these best | Working full time 487 475
gf’;gr(')?r?; ;\;r;ﬁteyou On a training course 24 22
moment? A combination of working and studying 93 89
Doing an Apprenticeship 14 14
l(:l;)ljrvsvgrking studying or on a training 113 111
Key Stage 3 568 565
Current Key stage Key Stage 4 354 376
Key Stage 5 315 322
State/ Comprehensive School 859 880
Grammar/ State Selective School 128 125
Special School 9 10
Academy 34 35
School/ college type ) )
Independent/ Public/ Private School 84 84
Sixth Form College 91 90
Further Education College 107 112
Tertiary College 0 0
. ABC1 1035 1046
Social Grade
C2DE 1501 1490
North East 117 119
Government Office | North West 284 282
of the Region Yorkshire and The Humber 232 232
East Midlands 172 176
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Variable Value Weighted Unweighted
West Midlands 242 242
East of England 256 260
London 314 313
South East 349 344
South West 238 237
Wales 128 127
Scotland 205 206
Parents

2.1.4 The sample frame for parents was defined as parents or carers of at least one child
currently aged between 11 and 18. The sample was controlled and weighted using the
national population as a proxy for representativeness amongst parents. The data was
weighted for region and socio-economic classification, sampling ensured a broad 50/50
split between gender and age was not considered a key variable. The key variables are

presented in the table below.

Figure 3: Breakdown of the parents survey sample

dElele ) Ee Weighted Unweighted
Base 1030 1030
Male 501 502
Gender
Female 529 528
18 to 34 90 87
35to 44 408 402
New age
45 to 54 421 428
55+ 111 113
) ABC1 556 602
Social Grade
C2DE 474 428
North East 46 42
North West 121 100
Government Yorkshire and The Humber 89 98
Office of the East Midlands 75 81
Region West Midlands 94 105
East of England 97 105
London 130 105

15
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R Weighted Unweighted
South East 144 169
South West 91 103
Wales 52 52
Scotland 93 70
Working 804 808
Full time student 25 25
_ Retired 23 23
yyorking Looking after family full time 105 104
Unemployed 11 11
Not working for health reasons 48 45
Not working for other reasons 14 14
Number of L 590 588
children 2 377 380
between 11 3 53 52
and 18 4 10 10
Employers

The target sample profile for employers was to survey 1,000 managers / decision makers
with responsibility for recruitment as a component part of their job. Respondents were not
human resources personnel, but rather middle and senior management. The sample was
drawn to be representative in terms of business size (as measured by the number of
employees) and industry sector. The data was weighted on business size and industry

sector using National Statistics data. The key variables are presented in the table below.

Figure 4: Breakdown of the employers survey sample

L Weighted Unweighted

Base 1001 1001
North East 24 25

S]?f:’cee”gpti’: North West 74 73

Region Yorkshire and The Humber 89 86
East Midlands 81 80
West Midlands 76 75
East of England 109 110
London 176 171
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S Weighted Unweighted
South East 178 182
South West 72 77
Wales 44 46
Scotland 78 76
Micro (2 to 9) 131 166
Organisation Small (10 to 49) 137 181
size Medium (50 to 249) 120 155
Large (250 or more) 613 499
Private sector 721 724
Nationalised industry or public corporation 3 2
Sector
Public sector 207 194
Charity/ voluntary sector 70 62
Advertising/Marketing/PR 28 31
Aerospace 9 7
Agriculture/Chemicals/Forest Products 11 12
Automotive 14 14
Computers/Electronics 50 54
Construction 84 85
Consumer Goods 23 24
Education 76 77
Energy/Mining 16 16
Finance/Insurance/Real Estate 107 98
Government/Military/Public Service 98 89
Hospitality/Recreation 36 40
Media/Publishing/Entertainment 24 25
Industry Medical/Health Services 85 81
Pharmaceuticals 11 10
Retail 53 55
Service 58 59
Telecommunications/Networking 24 23
Travel/Transportation 36 36
Other 157 165
Teachers

2.1.6 The target sample for teachers was to achieve 800 responses from working secondary

school teachers and 200 from those in specific sixth form or other Further Education
17
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colleges (FE). The final survey sample consisted of 1,024 secondary teachers and 175
from FE colleges. Sampling was controlled for balance across age, regions and ages of

pupils taught. The data was not weighted and the key variables are presented in the table

below.

Figure 5: Breakdown of the teachers survey sample

Variable Value Number
Base Base 1,199
Male
Gender 515
Female 684
18-34 429
35-44 216
Age
45-54 224
55+ 330
North East 51
North West 146
Yorkshire and The Humber
111
East Midlands 70
Government | West Midlands 135
Office of the
Region East of England 104
London 134
South East 169
South West 95
Wales 63
Scotland 121
Secondary teacher 1024
Role )
Sixth form / FE lecturer 175
Up to 2 years 167
For how long
have you Between two and five years 204
been a
teacher or
lecturer? Between five and ten years 241
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Variable Value Number
Ten years or more 587
State School 813
Institution Independent/ Public/ Private School 116

Type
Sixth Form/FE/ Tertiary 213
11to 13 830
Age Group(s) | 1410 16 887
Taught 16 to 19 723
19 plus 204
Academic 832
Type of -

subjects Vocational 88
taught Mix of both 241




You

3.1
3.11

20

Different types of learning in schools

How balanced are schools between academic and practical learning?

In general, schools are not seen to be particularly balanced between academic and
vocational learning. Significant proportions of both teachers and parents thought that their
(child’s) school was more likely to favour academic qualifications (48 per cent and 41 per
cent respectively), while very few thought the school favoured vocational qualifications.
However a large proportion also believed that the school has a balanced view between the
two. In contrast, further education colleges are seen as much more balanced by college
lecturers, with similar proportions saying that the college favours academic and vocational

qualifications, and the maijority (58 per cent) believing that it is balanced.

Figure 6: Do you feel that your school/ your child’s school favours academic qualifications,
vocational qualifications or has a balanced view?

100

80

M Academic

M Vocational

%

W Balanced view

H Don't know

Teachers (school) Sixth form/ FE lecturers Parents

Base: 1,024 teachers, 174 sixth form/FE lecturers, 1,030 parents.
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Significant differences are apparent between different types of school. In the state sector,
47 per cent of teachers thought that their school had a balanced view and 46 per cent that it
favoured academic qualifications, however in the independent/ private sector, none of the
teachers surveyed thought that their school had a balanced view, with the vast majority (91
per cent) saying it favoured academic qualifications. This suggests that opportunities to

take vocational qualifications may be very limited in private schools.

The research also showed regional variations on this issue. Teachers in Wales were
indicatively more likely to think their school had a balanced view (54 per cent, compared
with 45 per cent in England and 42 per cent in Scotland). Those in Scotland were most
likely to say their school favoured academic qualifications. Gender seems to have an effect
on perceptions of this issue: among both teachers and parents, women were more likely to
say their (child’s) school had a balanced view than were men, who were more likely to say

the school favoured academic qualifications.

Widening or narrowing choices

There has been debate over the extent to which children should specialise, and at what
age. Questions were asked to determine whether the current situation is right, or whether
the system either forces children to narrow their options too early, or to continue with
subjects that do not benefit them. Teachers were inclined to believe that the system does
force students to continue with subjects that are not beneficial: 65 per cent agreed with this
statement compared to only 18 per cent disagreeing, giving a net agreement score of 47
per cent. The length of teachers’ experience had an impact on this; those who have been
teaching for two years or less were least likely to hold this view, with a net agreement score
of 31 per cent, and this rises to 54 per cent for those who have been teaching for 10 years
or more. Those in the state sector were also more likely to agree with this than those in

private/ independent schools (55 per cent compared with 31 per cent).
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Total

47%

Figure 7: The education system makes students continue with subjects that do not benefit
them (net agreement score)

Length of experience Institution type

Up to 2 2to5 6 to 10 More Private/ Sixth form/
years years years than 10 Independent FE/ Tertiary
years

31% 43% 48% 54% 55% 31% 28%
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Parents were also asked whether the education system forces children to narrow their
options too early, and their overall opinion was that it does, with 53 per cent agreeing and
only 15 per cent disagreeing, giving a net agreement score of 38 per cent. This view was
considerably more prevalent among mothers than fathers (48 per cent compared to 28 per
cent).

Do teachers understand the character and strengths of their students?

Most teachers felt that they understand the character of their students, with 86 per cent
agreeing and only 3 per cent disagreeing, giving a net agreement score of 83 per cent.
Parents were less positive about this than teachers, but were still broadly of the opinion that
their children’s teachers did understand them, with 53 per cent agreeing and 20 per cent

disagreeing, giving a net agreement score of 33 per cent.
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Figure 8: “You understand the character and ambitions of your students” / “Your children’s
teachers understand the character of your children”.

Teachers [EiEN]
B Disagree

W Neither agree
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%

Base: 1,199 teachers/lecturers, 1,030 parents

3.3.2 Parents were also asked whether their children’s teachers understand their strengths and
weaknesses, and this showed a similar pattern to the question about understanding
character, with a net agreement score of 36 per cent. It seems that overall parents feel that

teachers’ understanding is adequate in this area.

3.3.3 Children at Key Stage 3 were also likely to feel that their teachers understood them, with 78
per cent agreeing that their teachers understand what they are good at, compared to only
12 per cent disagreeing. When asked whether their teachers know what they like and don't
like at school, the view was closer to balanced but still overall children felt that their

teachers did understand this, with 49 per cent agreeing and 30 per cent disagreeing.
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Figure 9: Do you think that your teachers....
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3.4 Involvement in practical projects

3.4.1 At Key Stage 3, the majority of children are regularly involved in practical learning. 54 per
cent said their lessons fairly often included practical projects, and 6 per cent said they were
involved in practical projects ‘all the time’. By contrast, 35 per cent said they were involved
in practical projects rarely or not very often, and 3 per cent said they never did projects of
this kind.

3.4.2 By Key Stage 4 this involvement in practical learning drops slightly: only 47 per cent of
children at this stage said their lessons fairly often included practical projects, and 5 per
cent answered ‘all the time’. 44 per cent of Key Stage 4 pupils said they were involved in
practical projects rarely or not very often. This decrease is likely to be the result of
specialisation at Key Stage 4; children at this stage will have dropped some subjects

whereas those at Key Stage 3 follow a broader curriculum.
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Figure 10: During your lessons at school are you ever involved in practical projects?
Practical projects include things like enterprise competitions, organising events and making
things.
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3.4.3 While many children felt that the amount of practical learning was about right, a large

3.4.4
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proportion also felt that there were too few opportunities for practical learning, while very
few thought there was too much practical learning. This view is held by both Key Stage 3
and Key Stage 4 children, but is particularly prevalent at Key Stage 4, where as we have
seen children take part in less practical learning. At this key stage, over half (55 per cent)
thought that there were too few opportunities, while a third thought that the amount was
right. This suggests a significant demand for an increase in practical learning at Key Stage

4 in particular.

Parents were also likely to think that there is insufficient practical learning in schools, with
almost half (48 per cent) of those surveyed saying that there were too few opportunities,
and 37 per cent saying that the level was right. Teachers were the stakeholder group most
likely to think that the current amount of practical learning was right (49 per cent), however

even among this group a sizable 43 per cent thought that there were too few opportunities.
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Figure 11: Do you think schools have too many not enough or about the right amount of
practical projects?
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Base: 565 children (KS3), 376 children (KS4), 1,030 parents, 1,199 teachers/lecturers

3.4.5 There were significant differences between teachers in different types of school. Those in
independent schools were much more likely to think that the level of practical learning was
right than were those in state schools (52 per cent compared with 43 per cent), and
correspondingly less likely to think there was not enough practical learning. As discussed
earlier, there seems to be less focus on vocational qualifications in independent schools,
nevertheless many teachers in these schools think that the level of practical learning is
right. This may suggest that lessons in general contain more practical projects in
independent schools, without necessarily being connected to vocational qualifications as
such. A much greater proportion of those in sixth form/ FE institutions thought that the level
of practical learning was right (65 per cent); this is not surprising since sixth form/ FE

colleges are likely to offer a wider range of vocational courses than are schools. However
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even among this group, a quarter (26 per cent) still thought that there was an insufficient

amount of practical learning.

Teachers supporting practical learning

The research shows that many teachers may be inadequately trained to support practical
learning. 44 per cent of teachers agreed that their training did NOT sufficiently equip them
to support practical learning, while only 30 per cent disagreed, giving a net agreement
score of 14 per cent. However, it is important to remember that practical learning may not
be relevant to all teachers, depending on the subject they teach, so not all teachers can

necessarily be expected to have received training of this kind.

As might be expected, lecturers in sixth form/ FE colleges were much less likely to feel
poorly equipped to support practical learning than were school teachers, and those in

independent schools felt better equipped than those in state schools.

Perhaps as a result of having more opportunity to receive training and gain experience,
older teachers were the least likely to feel poorly equipped in this respect, and young
teachers were the most likely. Those in Yorkshire and the Humber were indicatively the
most likely to feel poorly equipped, with those in the South West the least likely to (with net

agreement scores of 30 per cent and 1 per cent respectively).

Figure 12: How far do you agree or disagree that the training you have received does NOT
sufficiently equip you with the skills needed to help students get the most out of practical
learning? (net agreement score)

Institution type Age

Private/ Sixth form/ 18 to 34 35to 44 45 to 54
Independent FE

28% 2% -22% 20% 17% 14% 5%

3.6
3.6.1

27

Parents’ priorities

Parents were asked what they consider important in a school. They considered a number of
factors to be important: each respondent ticked seven options on average. By a large
margin, the single most important factor was the happiness of their child at the school, with
95 per cent of parents selecting this. Other key factors were that the school is well

managed (78 per cent) and that it treats children as individuals (77 per cent). The priorities
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of mothers varied somewhat from those of fathers: women were more likely to value
treating children as individuals (86 per cent compared to 68 per cent), and how easy the

school is to travel to (54 per cent compared with 47 per cent).

Men, on the other hand, were more likely than women to prioritise the school’'s emphasis on
exam success (34 per cent compared with 27 per cent). Social grade also had an impact
on priorities: ABC1 parents were more likely than C2DEs to value academic results (72 per
cent compared with 60 per cent) and the presence of a sixth form (49 per cent compared
with 39 per cent). While gender did not make a difference to whether parents considered
the balance between academic and vocational learning important, C2DE parents were
marginally more likely to consider this important than were ABC1s (58 per cent compared

with 55 per cent).
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Figure 13: Thinking about your children’s school, which of the following are important for you

as a parent?
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Schools’ priorities

In contrast to parents, teachers/ lecturers were more concerned with qualifications and less
so with happiness (although the maijority did still list happiness as a priority). Among
teachers, the top priority was helping children achieve their potential (86 per cent), followed
by performance in qualifications (82 per cent) and increasing confidence (78 per cent).
There were significant differences between different institution types: teachers in
independent schools were much more concerned with ‘softer’ priorities such as increasing
confidence, increasing happiness and well-being, and assisting development from child to

adult than were state schools or sixth form/ FE colleges, and additionally were massively
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more concerned with enabling as many as possible to go to university (79 per cent
compared with 48 per cent for state schools). FE/ sixth form colleges were more likely than
either state or private schools to consider developing employment capabilities, and meeting

the skills needs of businesses, as priorities.

Figure 14: Thinking about your school/ college, which of the following are considered
important for students at your school/ college?

Helping them to achieve their potential
Performance in qualifications
Increasing their confidence

Increasing their happiness and well-being

B State

Helpingtheir development from child to adult
ping P B Independent

) ) . B Sixth Form/FE
Developing their capabilities for employment

Enabling as many as possible to go to
university

Meeting the skills needs of businesses
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Base: 813 state school teachers, 116 independent school teachers, 213 sixth form/ FE lecturers
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4 Attitudes to different types of learning

41 How people prefer to learn

4.1.1 At Key Stage 3, parents were most likely to say that their child prefers a mixture of
academic and practical learning: 53 per cent gave this response. At Key Stage 4, ‘a
mixture’ remains the most popular answer, but the percentage falls to 43 per cent. One in

ten parents of Key Stage 4 pupils (11 per cent) did not know how their child prefers to learn.

Figure 15: How do you think this child prefers to learn?
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m Academically
B Practically
X
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0

Key Stage 3 Key Stage 4

Base: 1,030 parents

4.1.2 A similar view was also reflected by children. At both Key Stage 3 and Key Stage 4,
children were most likely to say that they preferred a mixture of learning types. However
options relating to practical learning were significantly more popular than those relating to
academic learning. Children at Key Stage 3 were more likely to say they preferred practical
learning than those at Key Stage 4 (43 per cent compared to 37 per cent), while those at

Key Stage 4 were correspondingly more likely than those at Key Stage 4 to say they
31
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preferred academic learning (22 per cent compared with 17 per cent). This, together with
the findings from the parents survey, suggests a slight shift in interest towards academic
learning between Key Stage 3 and Key Stage 4. Nevertheless, at both Key Stages, many
children view practical learning as more fun than academic learning (43 per cent at Key
Stage 3 and 38 per cent at Key Stage 4). Girls were particularly likely to view practical
learning as more fun at both key stages, and were also much more likely than boys to say it

is easier to remember things learned practically than those learned academically.

Figure 16: Thinking about how you prefer to learn, which of these statements do you agree
with?

Ilike both learning by listening and reading, and
learning by doing projects or making things
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Base: 565 children (KS3), 376 children (KS4)

Perceptions of vocational qualifications
All four stakeholder groups were asked questions on their attitudes to vocational
qualifications. The general opinion was that vocational learning does provide a good

education and often leads to a good career; among all four groups, when those disagreeing
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were subtracted from those agreeing, the net agreement score was highly positive.
Employers and teachers were the most positive groups, while parents and children/ young
people were somewhat less positive. In particular, these groups were significantly less
positive than teachers and employers on the question of vocational learning leading to a

good career.

Figure 17: Do you agree or disagree with the following statements? (net agreement score)

Vocational learning providesa good
education

B Employers
H Teachers
B Parents

B C&YP (KS4 and above)
Vocational learning often leads to a good
career
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%

Base: 1,967 young people (KS4 and above), 1,030 parents, 1,199 teachers/lecturers, 1,001 employers

4.2.2 The stakeholder groups surveyed were also not generally of the opinion that vocational

33

learning is only for those who do not do well at school. While there was a certain proportion
of each group that did agree with this statement, in each case a much greater proportion
disagreed. Employers and teachers were the most positive about vocational learning in this
respect, and parents and children and young people the least. Among children and young

people, half (50 per cent) disagreed that vocational learning is only for those who do not do
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well at school, however 21 per cent agreed with the statement, and 29 per cent had no
opinion or did not know. This may suggest a need to provide young people with more

information about vocational learning opportunities.

Figure 18: “Vocational learning is only for those who do not do well at school”

Teachers
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Employers
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Base: 1,967 young people (KS4 and above), 1,030 parents, 1,199 teachers/lecturers, 1,001 employers
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Stakeholders emphatically disagreed overall that young people will only fulfil their potential
by going to university. However there were important differences between the various
stakeholder groups. Teachers were the least likely to believe that university was essential
for young people to fulfil their potential; 80 per cent disagreed with the statement and hardly
any (4 per cent) agreed. This suggests that teachers have quite a balanced and impartial

view of educational routes.

Although less extreme than the figures for teachers, employers were also strongly of the
opinion that university is not the only route, with 69 per cent disagreeing and only 10 per
cent agreeing. This may reflect their own experience; many employers may not themselves
have been to university, so they will be aware that alternative routes can lead to senior
positions, and they may also have experience of employing young people from various

educational backgrounds.

Children and young people showed fairly similar figures to employers. Although they were
slightly less positive about non-university routes, they were still broadly of the opinion that
university was not essential, with 62 per cent disagreeing with the statement and 12 per
cent agreeing. However parents were significantly less positive about non-university routes
than the other stakeholder groups. While 50 per cent of parents agreed that university was
not essential, over a fifth (22 per cent) believed that young people would only fulfil their
potential via the university route. This is significant, since parents are likely to have an

influence on young people’s decisions.
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Figure 19: “Young people will only fulfil their potential by going to university”
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4.2.6 Although, as discussed earlier, all stakeholder groups had a reasonably high opinion of
vocational qualifications in terms of the education they provide and their potential to lead to
a good career, the research did show a concern for some stakeholders that taking
vocational qualifications may rule out university as a later option. Among each stakeholder
group, around a third agreed that vocational qualifications might rule out university.
Employers and teachers were more likely on balance to disagree with this view, while
among parents, opinion was evenly split. However children and young people were more
likely to agree with the statement than disagree: 32 per cent of those surveyed believed
that vocational qualifications might rule out university, compared with 26 per cent
disagreeing. The remainder either did not know or expressed no strong opinion either way.

This may indicate a need for better information about vocational routes.
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Figure 20: “Taking a vocational qualification route might rule out university as an option”
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Parent’s attitudes to vocational qualifications: segmentation

We conducted a segmentation exercise among the parents sample. This exercise aims to
group the respondents into different categories according to their attitudes to vocational
learning and different types of learning. Of 1,030 parents, 765 respondents (or around 74

per cent) were used in the segmentation analysis.
Four segments were identified:

1. Pro Apprenticeships

2. Pro University Education

3. Pro Vocational Learning

4. Broad Minded

Each segment differs in terms of their attitudes to vocational learning and different types of

learning, their demographics and their behaviour.
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1. Pro Apprenticeships

4.3.4 28 per cent of the parents included in the segmentation exercise fell into this group. The
typical respondent in this group is female and educated to GCSE level or perhaps holding
vocational qualifications (7 per cent of this group had no formal qualifications). They are
likely to read tabloids or midmarket papers. This group has fairly neutral attitudes across
many of the factors measured. This suggests they may have limited knowledge of these
issues. However they have a positive view of Apprenticeships and of how they will be
viewed. Respondents in this group think that they have little influence on their children’s
learning choices, as do friends and role models. They think only teachers have a lot of

influence.
4.3.5 Parents in this group had the following attitudes:

[ ] They have a neutral view on whether vocational learning is only for those who

don’t do well at school;
| They tend to agree that vocational learning provides a good education;

| They have a neutral view on whether vocational learning leads to a good

career;

[ They have a neutral view on whether their child’s school places too much

emphasis on academic achievement;

] They tend to agree that all stakeholders see Apprenticeships as a good

alternative to A-levels or equivalent qualifications (the only group to do so);

| They tend to disagree that their children will only fulfil their potential by going to

university; and

[ ] They tend to agree that every young person should study at least one

vocational subject at school.

2. Pro University Education
4.3.6 15 per cent of the parents included in the segmentation exercise fell into this group. The
typical respondent in this group is male and university educated. They are likely to read

broadsheets. This group generally has a poor opinion of vocational qualifications, and
38
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places a high value on university. They believe that they have a great deal of influence over
their children’s learning choices, and that teachers also have a lot of influence. They think

that friends have little influence over their children’s choice, and role models have none.
4.3.7 Parents in this group had the following attitudes:

| They tend to agree that vocational learning is only for those that don’t do well at

school;

| They have a neutral view on whether vocational learning provides a good

education;

[ They tend to disagree that their child’s school places too much emphasis on

academic achievement;

| They have a neutral view on whether vocational learning often leads to a good

career;

[ ] They tend to disagree that all stakeholders (young people, parents, teachers
and employers) see apprenticeships as a good alternative to A-levels or

equivalent qualifications;

[ ] They tend to agree that their children will only fulfil their potential by going to

university;

[ ] They tend to agree that taking a vocational qualification route might rule out

university as an option;

[ ] They tend to agree that every young person should study at least one

vocational subject at school,

[ They tend to agree that their children have had or will have enough

opportunities to experience the workplace whilst at school; and

[ They tend to disagree that their children have gained practical skills needed for

the workplace whilst at school.

3. Pro Vocational Learning
4.3.8 19 per cent of the parents included in the segmentation exercise fell into this group. The
typical respondent in this group is male with vocational or technical qualifications. This

39
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group contains a mix of midmarket and broadsheet readers. They were a little less positive
about Apprenticeships than the ‘Pro Apprenticeship’ group, but more positive about
vocational learning in general. They think that the current system does not give children
enough practical skills, nor enough opportunities to experience the workplace. They believe
that they have a great deal of influence on their children’s learning choices, but that

teachers, friends and role models also have a lot of influence.
4.3.9 Parents in this group had the following attitudes:

| They strongly disagree that vocational learning is only for those that don’t do

well at school;
| They tend to agree that vocational learning provides a good education;

[ They tend to agree that their child’s school places too much emphasis on

academic achievement;
[ ] They tend to agree that vocational learning often leads to a good career;

[ ] They strongly agree that there is too much pressure on young people to go to

university;

[ ] They strongly agree that young people, parents and employers see
apprenticeships as a good alternative to A-levels or equivalent qualifications,

but have a neutral view about how teachers see them;

[ ] They strongly disagree that their children will only fulfill their potential by going

to university;

[ ] They tend to disagree that taking a vocational qualification route might rule out

university as an option;

| They tend to agree that every young person should study at least one

vocational subject at school;

[ They tend to disagree that their children have had or will have enough

opportunities to experience the workplace whilst at school; and

[ They tend to disagree that their children have gained practical skills needed for

the workplace whilst at school.
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4. Broad Minded

4.3.10 38 per cent of the parents included in the segmentation exercise fell into this group. The

4.3.11

typical respondent in this group is female and likely to be educated to GCSE or A Level.
This group contains a mixture of midmarket and broadsheet readers. This group had
neutral views on many factors and did not express very strong preferences. They believe
that they have a great deal of influence on their children’s learning choices, and teachers

also have a lot of influence. Friends and role models have little influence in their view.
Parents in this group had the following attitudes:

[ ] They tend to disagree that vocational learning is only for those that don’t do

well at school;

[ ] They have a neutral view on whether vocational learning provides a good

education or leads to a good career;

[ ] They have a neutral view on whether their child’s school places too much

emphasis on academic achievement;

| They tend to agree that there is too much pressure on young people to go to

university;
] They have a neutral view on Apprenticeships and how they will be viewed;

| They tend to disagree that children will only fulfil their potential by going to

university;

| They tend to agree that every young person should study at least one

vocational subject at school;

| They have a neutral view on whether their children have had or will have

enough opportunities to experience the workplace whilst at school; and

[ ] They have a neutral view on whether their children have gained practical skills

needed for the workplace whilst at school.

4.3.12 All four groups agreed that skills like team work and problem solving are as important as

41

academic knowledge. They were also all in agreement that every young person should

study at least one vocational subject at school
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Relative importance of academic and vocational qualifications

There is a general perception among children and young people that academic
qualifications are more important than vocational ones, although large proportions also
believe that the two types of qualification are equally important. There is also a gap
between what children believe themselves, and what they think their parents believe

regarding qualification types.

At Key Stage 3, children are most likely to think the two types equally important (44 per
cent) however more than a third (36 per cent) believe academic qualifications to be more
important. Hardly any (2 per cent) thought that vocational qualifications were more
important. Almost a fifth (18) did not express an opinion, perhaps reflecting limited

understanding of difference qualifications in this age group.

When asked what their parents would think most important, however, the view is more
strongly in favour of academic qualifications. 45 per cent believe that their parents would
consider academic qualifications more important, compared with only 36 per cent when

talking about their own view.

At Key Stage 4, children were more likely than those at Key Stage 3 to think academic
qualifications more important (44 per cent compared with 36 per cent), but also more likely
to think vocational qualifications more important (7 per cent compared with 2 per cent). This
is likely to be the result of children being better informed by this stage and the choices they
have made for themselves; the proportion who did not express an opinion was also much

lower.

Comparing the views of children at Key Stage 4 with what they think their parents would
believe shows a similar pattern to at Key Stage 3. Children are more likely to say their
parents think academic qualifications are more important than they are to believe that
themselves (51 per cent compared with 44 per cent), and less likely to think their parents
would either favour vocational qualifications, or have an equal opinion of both types,

compared with their own views.
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Figure 21: What do YOU think/ what do you think your PARENTS believe is more important,
academic qualifications such as GCSEs and A levels (Standards and Highers in Scotland) or
vocational qualifications?
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4.4.6 Among employers, however, the view is much more balanced. Employers are only slightly
more likely to think academic qualifications are more useful/ relevant to their organisation
than vocational ones (30 per cent compared with 25 per cent), and the largest group (44
per cent) believe both to be equally useful/ relevant. There is also a large variation by
organisation size: those in micro and small businesses are strongly in favour of vocational
qualifications, while those in medium sized organisations are slightly in favour of academic,

and those in large organisations strongly prefer academic qualifications.
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Figure 22: Overall would you say that vocational qualifications or academic qualifications
such as degrees are more useful and relevant to your organisation?
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4.5 Which type of qualification leads to better soft skills

4.5.1 When employers were asked whether vocational or academic qualifications lead to better
soft skills, opinions varied widely across the different skills listed. Vocational qualifications
were seen to be much better than academic in terms of team working (60 per cent
compared to 15 per cent), business and customer awareness (54 per cent compared to 24
per cent), and attitude and enthusiasm (50 per cent compared to 19 per cent). Clearly,
employers recognise the benefits of these qualifications. However academic qualifications
were also much preferred to vocational with regards to a number of other skills, particularly
numeracy (75 per cent compared to 9 per cent), communication and literacy (69 per cent

compared to 15 per cent), and basic IT (55 per cent compared to 26 per cent).
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Figure 23: Based on your experience of new employees, are those with academic
qualifications or those with vocational qualifications better developed in terms of the
following skills and attributes?
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What type of people suit different qualifications

There is evidence of a perception among teachers that some vocational qualifications are
mainly suited to less able individuals. While half (51 per cent) the teachers surveyed
thought that vocational qualifications such as NVQs and SVQs were suited to individuals of
all abilities, more than a third (36 per cent) also thought that these qualifications were
mainly suited to less able individuals. Similarly, a slightly smaller proportion (32 per cent)
thought vocational qualifications such as BTECS and City and Guilds mainly suited to less
able individuals. For Apprenticeships the balance between those who thought the
qualification suitable for everyone and those who thought it suitable for less able individuals
was similar to that for the other vocational qualifications, except that the proportion who did

not express an opinion was much higher. By contrast, the majority of teachers (64 per cent)
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thought GCSEs/ Scottish Standards suited to individuals of all abilities. This perception

could affect the advice or information which teachers provide to young people.

29 per cent of teachers also did not express an opinion on Diplomas, suggesting that
awareness and knowledge of this qualification is still low. Those who did express an
opinion, however, were most likely to think Diplomas were suited to individuals of all
abilities. This suggests that the new qualification may be better viewed by teachers than
explicitly vocational routes. On the other hand, only 4 per cent of teachers think Diplomas
are most suited to more able individuals: this compares with 78 per cent who think A Levels

are most suited to more able individuals.

Not surprisingly, relatively few teachers knew about the Welsh Baccalaureate. However, it
is worth noting that those who expressed an opinion, almost all thought it was suitable for
young people of all abilities or more able individuals. Clearly, the Welsh Baccalaureate is

not seen as a ‘soft’ option. This could inform policy in England and Scotland.
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Figure 24: Thinking about the suitability of qualifications for individuals of different abilities,
how would you describe each of the following...?

Undergraduate/
postgraduate...

A Levels/ Highers

International

Baccalaureate M More able

individuals
Foundation degrees

GCSEs / Standards M |ndividuals of

all abilities
Welsh Baccalaureate
Advanced Lessable
Apprenticeships individuals

14-19 Diplomas

Other voc. M Don't know
qualifications e.g...
Young

Apprenticeships
Apprenticeships

Voc. qualifications
e.gNVQs and SVQs

Base: 1,199 teachers/lecturers
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Making your mind up

In this section the report analyses the options that pupils have at Key Stage 3 and Key
Stage 4. At the end of Key Stage 3 (S2 in Scotland) decisions are made concerning what
subjects to study in years 10 and 11. Clearly choices made here will influence the choices
available at the end of Key Stage 4 (the end of compulsory schooling). This section looks at
the choices available to pupils, the information they have upon which to make choices and

the influence of parents and teachers on them when making choices.

What options are available

All those in Key Stage 3 or S2 in Scotland were asked what options they thought were
available at their school or college for study at Key Stage 4. The chart presents the findings
below. It shows that most pupils are aware that GCSEs or Standards are available to study.
Awareness of the availability of vocational qualifications is, however, much lower. Overall
about one in 10 pupils believe that vocational qualifications are available at their school.
Interestingly, girls are more likely than boys to believe that other options are available to
them. For example, 14 per cent of girls believe that the new 14-19 Diploma is available at
their school but for boys the figure is eight per cent. Awareness of the option of studying for
the 14-19 Diploma increases by age with pupils in Year 9 more likely to say that this option

is available for them.
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Figure 25: As far as you know are the following options are available at your school?
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5.2.2 What is also interesting is the reasonably large proportion of pupils who say that they do

5.3
5.3.1
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not know what options are available to them. The overall figure of seven per cent masks
significant gender differences with girls more likely to say they do not know (10 per cent)
compared with boys (three per cent). The figure for do not know is important because it
occurs in other questions, particularly in relation to how well informed pupils are at the point

at which they have to make choices. This is discussed later.

What are pupils thinking of doing at Key Stage 4 and at 16+

Comparing options available to what pupils intend to study shows that academic
qualifications are the most likely to be pursued, with 89 per cent thinking of doing
GCSEs/Standards.
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Figure 26: Which of the following are you thinking about doing at Key Stage 4?

100
89
80
60
%
40
20
10
6 4 6 7
1l
, B - B N
GCSEs or The new 14-19 Young Vocational ~ Other vocational Welsh Don’t know
Standards Diploma Apprenticeships qualifications  qualifications Baccalaureate
suchasan NVQ suchasBTEC or
orsvVQ City & Guilds

Base: 565 children (KS3)

5.3.2 The chart shows that about one in 10 pupils are thinking about doing either a qualification
other than GCSEs or Standards or simply do not know what they will do. For vocational
qualifications the proportion who are thinking of doing them is about half the proportion who
believe that their school offers them as an option. The exception to this is Young
Apprenticeships where the figures are nearly the same. This might suggest that only those

pupils who want to do a Young Apprenticeship are aware that it is an option at school.

5.3.3 Those already at Key Stage 4 were asked what they intended to do at age 16 (the end of
statutory schooling). The table shows the options that those in Key Stage 4 are thinking

about.

50



Page 51 of 100

You

Figure 27: What do you plan to do after Year 11 (S4 in Scotland)

Female

A Levels or Highers 78 64
Get a job 4 5 3
14-19 Diploma 1 1 2
NVQ/SVQ 3 1 4
Apprenticeship 7 5 9
BTECS/City and Guilds 7 5 9
International Baccalaureate 1 1 0
Other 2 1 0

5.3.4 The table shows that the majority of pupils in Year 11 (S4 in Scotland) intend to carry on
either in education or undertake some form of training. Boys are more likely than girls to
stay on to do A levels (Highers in Scotland). The proportion who stated that they will leave

school to enter the job market is very small (four per cent).

5.3.5 Girls are more likely than boys to want to do an Apprenticeship although the figures are

small and the difference is not significant.

5.4 Reasons for Key Stage 4 and 16+ choices
5.4.1 The survey would suggest that the majority of pupils who are thinking of taking vocational
qualifications at Key Stage 4 see them as something that complement their style of learning

and is an appropriate pathway into the work they would like to do in the future.
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Figure 28 : Main reasons for thinking about doing vocational qualifications at Key Stage 4
and 16+
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qualifications (KS4)

Fewer than a quarter of pupils are thinking of doing vocational qualifications at Key Stage 4
because they struggle with academic subjects. The figure for those thinking about doing
vocational qualifications at 16+ is only slightly higher. This is an important finding because it
runs counter to a received wisdom that vocational qualifications are only done by those who
struggle with academic qualifications. Many pupils see the vocational path as a positive

choice with half believing it will get them the sort of job that they want at 16+.

It seems that as pupils progress through the key stages they become more focussed upon
the skills they need for the type of career they see themselves going into when they leave
school. By Year 11 the reasons for taking vocational qualifications are less about their style
of learning (teamwork, learning by doing) and more about what is needed when they join

the workplace (practical skills more important than academic, doing an Apprenticeship).

On the other hand, for those that would only consider GCSEs or Standards after Key Stage
3 nearly half have not thought about why they would prefer this option over a vocational
path. It seems that many pupils go on to take GCSEs without ever thinking through whether

or not it is the right choice for them. At post-16, the proportion who have never thought
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about why they would only consider academic qualifications is lower than at Key Stage 4,

but still a significant 30 per cent.

Figure 29 : Main reasons for taking GSCEs or Standards after Year 9 (S2 in Scotland)
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Base: 397 who would only consider GCSEs/ Standards (KS3)

5.45 The chart shows that the influence of parents and teachers is not particularly strong
although the proportion increases slightly with the age of the pupil. In a similar way the
proportion of respondents stating that teachers advised against doing anything other than

GSCEs increases to 12 per cent for pupils in year 9 (S2 in Scotland).

5.4.6 Although the influence of parents and teachers is not prominent in the chart above,
evidence elsewhere in the survey suggests that young people do consult their parents
before reaching decisions at the end of Key Stage 3. Over half (51 per cent) of Key Stage 3
pupils surveyed consulted their parents. For those in Year 9 the figure rose to 69 per cent.
There is a strong overlap between what pupils think they will do at the end of Key Stage 3

and what they think their parents want them to do. Nearly nine in 10 pupils think that their
53
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parents want them to do GCSEs or Standards. Pupils believe their teachers are slightly less

likely to steer them into doing GCSEs but the figure is still very high (76 per cent).

Nearly four in 10 (38 per cent) discussed the issue with friends (again the figure was much
higher for those in Year 9) and 14 per cent discussed it with teachers. However, 37 per cent
of pupils in the survey said they had no discussions with anybody before making their
decision. This figure falls significantly to 15 per cent for pupils in year 9 but it still means
that for the first two years of secondary school many pupils do not consult anybody about
an important decision that they will need to make within the next year or two. Furthermore,
fewer than half of pupils in the survey (48 per cent) believe that the choices that they make

now are linked to what they plan to do at the end of Year 11 (S4 in Scotland).

How well informed are pupils and from what sources do they get their
information?

The survey suggests that not only do pupils make decisions about Key Stage 4 options
without much thought, they also make it from a position of being poorly informed. Only one
third of pupils (33 per cent) stated that they felt extremely or fairly well informed. Four in 10
pupils in the survey stated that they were poorly informed or they simply did not know.
There is a striking gender imbalance in the extent to which pupils feel informed. Boys are
more likely to believe that they are well informed about their options when compared to girls

(38 per cent of boys gave this option compared with 28 per cent of girls).

There is also evidence that both pupils and their parents would benefit from more
information being available to them to help inform decisions at the end of Year 9. Only 33
per cent of pupils and 27 per cent of parents in the survey stated that there was sufficient

information upon which to make choices.

The influence of parents, teachers and friends in the decision making process for Key
Stage 4 options has already been discussed. In addition to these the internet is used as a
source of information by some pupils to help inform them of what they might do after Year
9. The use of the internet is not great with only 17 per cent using it. Social networking sites

such as Facebook (nine per cent), Bebo (nine per cent) and Myspace (six per cent) seem
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to be used the most with sites such as Connexions Direct (three per cent) and Directgov

(two per cent) being the only other websites mentioned.

Pupils already in Key Stage 4 make more use of the internet to help inform their 16+
options. Just under half (44 per cent) have used an internet site for information with

Connexions Direct being the most frequently used as the table shows.

Figure 30: Websites used by pupils in Key Stage 4 to inform decisions at 16+
Website

N
w

Connexions Direct

Bebo

Facebook
UCAS

Direct Gov

Myspace

Careers Scotland

Learndirect

w| W| O N| N| 0| oo ©

Apprenticeships

By the time pupils get to Key Stage 4 and have to make decisions about what happens at
16+ the proportion who feel that they are well informed about their options rises to 70 per

cent with only 10 per cent feeling poorly informed.

How knowledgeable are parents on the different qualifications
available?

Given the influence that parents have it is worth at this stage analysing their knowledge of
different qualifications. The chart below shows the proportion of parents in the survey who

said that their knowledge was either very good or good.
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Figure 31 : Proportion of parents whose knowledge of qualifications is good or very good
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The chart suggests that parents believe that they have a reasonably good knowledge
overall of the qualification options available for young people but that this does not
necessarily translate into a good knowledge about individual qualifications. With the
exception of GCSE or Standards fewer than half of parents in the survey have a very good

or good knowledge of qualifications.

Parents have the lowest level of knowledge about the new 14-19 Diploma which is less well
known than the International/Welsh Baccalaureate. Knowledge of NVQs/SVQs and
Apprenticeships is much better which is possibly a reflection of them being more long
standing. It is clear from the figures that there is still much that needs to be done to raise

awareness of the 14-19 Diploma and inform parents about its objectives.
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Earlier it was seen that 17 per cent of pupils use the internet to obtain information about
their future choices. For parents, however, the figure is over 70 per cent as the chart

shows.

Figure 32 : Parents saying that the source of information was very useful or useful
concerning choices after Year 9 (S3) and Year 11 (S4)

100

Schoolas a Teachers Internet Children  Family/Friends  Govt info Media
whole

M PostY9 M PostYll

Base: 392 parents with a child at KS3, 359 parents with a child at KS4
At both decision points parents find information from the school itself to be the most useful.
This is closely followed by teachers and information from the internet. The use of the
internet does not differ significantly by age of the parent with younger parents and older

ones using the internet in similar numbers.
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Figure 33 : Which websites have been used by parents?
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Base: 1,030 parents

The chart shows that Direct Gov is the most used site with Apprenticeships the least used.
It is clear from the analysis that parents use a combination of sources to obtain information.
However, the information they get seems to give them only partial knowledge of the options
and choices available to their children after Year 9 and Year 11. Pupils have identified their
parents as the single most influential source of advice but this advice is not necessarily
based upon the full facts. Perhaps as a result, pupils, particularly at the end of Year 9, do

not feel very well informed when it comes to making decisions.

How good is the careers information provided by schools
The extent to which schools offer good quality advice on careers options was measured by
asking those aged 16 and over about their experiences. The table shows net good advice

scores. To calculate these scores the proportion stating that careers advice was poor or
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very poor has been subtracted from the proportion stating that it was good or very good.

The net score is a better indicator of strength of feeling.

Figure 34: Net good advice scores by age

Net good advice
score

17 23
18 34
19 18
20 17
21

22 4
23 -5
24 -4

The worrying aspect of the table is the extent to which the net good advice score drops with
age. For 16-18 years olds (the majority of whom are still in education) the net good advice
scores have a high positive value. This means that significantly more people think that the
advice they got on careers options was good compared with the proportion who thought it

poor.

However, after age 20 the gap narrows significantly and for 23 and 24 year olds the
proportion who think advice was bad outstrips the proportion who thought it good. Those
who stated that advice was poor or very poor were asked what aspect they wanted to have
better advice on. The table shows that there are a number of issues over which

respondents would have wanted better advice.

Figure 35: What aspects would you have wanted better advice on?

Aspect for which better Age 21- 24
advice needed

Academic qualifications 34 43 39
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Vocational qualifications 40 51 45
Going to college/university 55 55 55
How to get a job 67 73 70
Training courses 49 55 52
Other 3 4 3

Number of cases 443 419 862

5.7.4 By grouping together different ages it can be seen that the older age group (who were more

5.7.5
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likely to state that they thought careers advice was poor) identified the need for better

advice on academic qualifications, getting a job and vocational qualifications. The desire for

better advice on vocational qualifications is 11 percentage points higher for the 21 to 24

age group compared with the 16-20 age group.

This would seem to support some of the findings earlier which find that there is a need for

better information to help inform choices at Year 9 and Year 11.
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Business in schools

Experiencing the workplace whilst in school

Opinion amongst parents about whether their children have or will have enough
opportunities to experience the workplace was evenly balanced. Older parents were
indicatively more likely to feel that they did, as were those from ABC1 households. In
comparison, 51 per cent of teachers felt that there were not enough opportunities for young
people to experience the workplace, while only 29 per cent felt that there were enough
opportunities. Older teachers and those in sixth form / FE colleges were more convinced

than others that there were not enough opportunities.

Figure 36: Students have enough opportunities to experience the workplace whilst at school
(teachers and parents)

Parents

M Strongly agree / tend to
agree

M Neither agree nor disagree

Strongly disagree / tend to

disagree
Teachers

0 20 40 60 80 100

Base: 950 parents, 1,169 teachers. Figures exclude don’t knows.
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Supply of opportunities and types of employer engagement

From the teachers viewpoint

Very few teachers (less than 5 per cent) felt that there was currently too much employer
engagement at their school. Nearly two-thirds felt that there was too little and 29 per cent
that the balance was correct. Amongst the largest pool of teachers (comprehensives) over
70 per cent felt that there was too little engagement. As might be expected, those teachers
in schools with a nominated staff member to liaise with local businesses were significantly
more likely to report that there was the correct balance of employer engagement, though
even then over half still felt that there was not enough. Those teaching in sixth forms or FE
colleges were more likely than others teachers to feel that the current balance was correct,

as were those in the independent / private sector although perhaps for different reasons.

When excluding teachers with less than two years experience, one-fifth of those remaining
stated that they had not been involved in any employer engagement activities. Of those that
had, work experience, workplace visits, mock interviews and presentations were the most

frequently reported activities.

With the exception of presentations and mock interviews, independent / private sector
teachers reported less involvement than others in all form of business engagement.
Workplace visits, Apprenticeships and workshops were more common in sixth form / FE
colleges and there was a clear distinction between state and private sector in that whereas
30 per cent of private sector teachers had not experienced any form of engagement

compared to 21 per cent of those in the state sector.
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Figure 37: During your career have you been involved in any of the following activities with
businesses?
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Base: 1,119 teachers and FE lecturers.

From the employer’s perspective

6.2.4 Two-thirds of employers felt that their organisation was on balance not well informed about

63

opportunities to engage with schools. Only 5 per cent felt fully informed with a third in total
ranking their level as 6 or above on a 10 point scale. Employers based in London were the
least informed, whilst those in the Midlands / Wales were more likely to feel in touch. There
was also a clear distinction between micro-businesses and larger organisations. On the 10

point scale, micro-businesses reported an average of just 3.2 compared to 5.0 for large
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employers. Public sector employers were better informed than those in the private sector

(5.6 compared to 4.2).

6.2.5

The most widely recognised form of engagement with schools was work experience which

79 per cent of employers were aware of. Even two-thirds of those with no current

engagement activities recognised work experience as an option.

Figure 38: Which of the following types of engagement activity were you aware of?

Work experience (a placement for a period of time at your
workplace)

Presentations (giving a school or class a presentation about your
industry)

Workplace visits (supervised tours around your workplace)

Apprenticeships (taking on apprentices who mix work and learning)

Mentoring (advice and support to young people)

Mockinterviews (helping young people improve their interview
skills)

Workshops (hands-on demonstrations of your industry)

School & teacher support (e.g. working with teachers joining the
board of governors)

Enterprise projects (supporting student to set up small companies)

Diploma support (helping schools with curriculum advice and work
related learning)

Online support (mentoring or other activities via e-mail or
websites)

None of these
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Base: 1,001 employers.

6.2.6 Awareness of all forms of engagement activity was higher amongst public sector than

private sector employers and amongst micro and small businesses; however recognition of

Apprenticeships stood out as relatively balanced between micro and large employers.
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6.3 Demand for engagement activities from young people

6.3.1 With the exception of those in Key Stage 3 all children and young people were asked to
recall whether and how often they had participated in engagement activities with
businesses, employers and education providers (both further and higher). There was
relatively high recognition of visits to universities and careers days but many engagement
activities such as enterprise projects or mentoring were rarely experienced if at all. As
would be expected participation levels increased amongst those still in education at Key
Stage 5.

Figure 39: Thinking about these activities, how often do you or did you take part in them?

Work
placements

Careers days

CV-writing
lessons/works...
Visits to or by
Further...
m Very often
Visits to or by
Universities
Work-related
classesat... W Often
Visits to or by
local businesses
Visits to or by Not very often
charities
Mock
interviews...
Enterprise days = Not atall
forexample...

Visits to or by

othertraining...
Solvinga ‘real
life’ challenge...

Mentoring by
local employers

0 20 40 60 80 100
%

Base: All at Key Stage 4 and above (1,964)

6.3.2 On balance more young people stated that they would like more of these opportunities than
they currently receive or did receive when they were at school. Work placements were
viewed highly with nearly 60 per cent wanting more of them, but around half of those
interviewed felt that more of most types of activity would be beneficial. Looking at the profile

of those wanting more opportunities, they were more likely to be:
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n Female rather than male;

[ ] Currently in Key Stage 4 and so had less exposure to date;

[ ] In state schools rather than the private / independent sector; and

| Currently in employment, looking back at the opportunities they had when at

school and recognising that they would have liked more.

Figure 40: For each of these activities would you say that you have or had enough
opportunities to take part or would you have wanted more?

Work placements 58 27
Mockinterviews with someone 58 23
from outside the school/college
Solving a ‘real life c.hallenge 57 20
posed by abusiness
Visits to or by local employers 56 22
Work-related classes at schools/ 54 27
colleges
H More
CV-writing lessons/workshops 52 32
Visits to or by othertraining
providers or Apprentices o 23 ® Enough
Mentoring by local employers 52 20
] Don't
EnFerpnse days forexample 52 24 know
setting up small businessesor...
Careersdays 50 34
Visits to or by universities 49 EE]
Visits to or by Further Education 45 34
Colleges
Visits to or by charities 38 31
0 20 40 60 80 100

Base: All at Key Stage 4 and above (1,964)

6.4 The willingness of employers to engage

6.4.1 Employers were generally positive about engaging with the education sector. Only 4 per
cent were not at all willing and on a 10 point scale, two-thirds of employers marked 6 or
above to indicate their willingness. Those in the public sector were more strongly in favour

(7.8) than the private sector (6.2). Of those employers that currently do not engage, 40 per
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cent were on balance in favour of doing so in the future, while eleven per cent indicated that

they would definitely not be willing to do so.

Employers in London recorded the lowest levels of willingness to engage (6.2) compared to
Yorkshire & Humber, West Midlands, East Midlands and Wales (all 7) and Scotland (7.1).
Professional services such as media, finance, marketing and advertising recorded a lower
willingness to engage whereas higher levels were demonstrable in construction, aerospace,
automotive and computing, however the figures are small and so these findings are only

indicative.

Sixty-three per cent of employers stated that they currently engaged with the education
sector. This was lower in the private sector (54 per cent) than the public (92 per cent) or the
third sector (76 per cent). Patterns of engagement across industry sectors mirrored those
described above, but there was a clear difference between smaller and larger organisations
with as many as 80 per cent of large employers engaging, compared with just half of small

and medium sized organisations.
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Figure 41: Does your organisation currently engage with the education sector in any way?
(by employer size)

Large (250 plus) 80 20

Medium (50to B Currently
249) engaged
Small (10 to 49) W Not engaged
Micro2 to 9
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%

Base: 912 employers. Figures exclude don’t knows.

6.5 The benefits of engagement

For an employer
6.5.1 Recruitment opportunities and a better community image were the key benefits reported by
those employers that currently engage. There is also a strong resonance with an

organisation’s Corporate Social Responsibility (CSR) agenda and in raising their profile.
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Figure 42: What do you see as the main benefits which engagement with the education sector
brings to your organisation? (by private / public sector)
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Base: 357 private sector and 171 private sector employers.

6.5.2 Employers in professional services were most likely to focus on CSR whilst public service
organisations and manufacturers highlighted recruitment opportunities in particular. Asked

to elaborate on the benefits, one employer felt that it allowed them to get involved early to

help shape their business requirements:

[ ] “Business needs to help the education sector understand what candidates need
to demonstrate, so potential candidates are prepared and if this starts early
enough in education we will not need to take remedial action in terms of lack of

basic skills or turn people down.”

A mutual benefit for schools and employers?
6.5.3 Amongst employers there was clear recognition that engagement can be mutually
beneficial for themselves and schools. More than four out of five (82 per cent) supported

this statement. Interestingly, a lower proportion (69 per cent) felt that there had to be clear
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benefits for the employer in order to justify engagement, indicating that some employers

may engage for essentially altruistic reasons alone.

Figure 43: To what extent do you agree or disagree with the following statements about
engaging with schools? (Employers)

Engagement can be
mutually beneficial to
schoolsand the

employer
o Agree
There must be clear
benefits forthe
employer of engaging
with schools B Neither
agree nor
Schoolsand disagree
employers do not
have much common
groundor'talk a .
Disagree

differentlanguage’

Schools do not make it
easytoarrange
engagementactivities

o

20 40 60 80 100
%

Base: All employers excluding those answering don’t know (range: 832 to 979).

6.5.4 Over half of teachers (58 per cent) believed that engagement offers benefits for both
employer and school, but a significant number (35 per cent) felt that the school had the
main or only benefits. This suggests a lack of recognition or understanding on the part of
teachers about what employers can take from engagement. Only a handful felt that the
employer gains the greater share of the benefits. There was little variation between
teachers in terms of their age, although younger teachers had less experience of contact

with employers. Although there was an indication that sixth form / college lecturers were
70



Page 71 of 100

You

6.5.5

6.5.6

6.5.7

71

more likely to recognise the benefits for employers, this was only a slight variation when
compared to secondary school teachers. Similarly there was some small and indicative
evidence that teachers from schools with a nominated member of staff to liaise with local

businesses were more likely to recognise the shared benefits.

Many employers felt that schools do not make it easy for them to engage: 39 per cent
agreed with this statement compared with 20 per cent who disagreed. Patterns of response
here followed previously established lines in that micro and small businesses were less
likely than large organisations to believe that schools make it easy for employers. Likewise
those in the public services sector were more likely to be engaged and to disagree that

schools do not make it easy for employers.

Views on whether employers and schools share a common understanding were tilted
slightly towards the feeling that they do not. Forty per cent felt that they did not ‘have much
common ground or talk a different language.’ Thirty per cent were unsure and the same
proportion disagreed. Larger employers felt that there was more common ground between
them than did micro and small organisations and, as would be expected, public sector
employers were significantly more likely than the private sector to feel connected in this

way.

For children & young people

Those in Key Stage 4 or above were asked about the benefits they felt they gained from
activities with employers. Overall less than half expressed a positive response and around
a third were ambivalent. However, responses were generally more positive among young
people in Key Stage 5, probably reflecting the greater number of opportunities they have

had to engage with employers by that stage.
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Figure 44: Thinking about [engagement] activities, how far do you agree or disagree with the
following statements?

Ilearned a lot about going
towork/being employed

W Agree
They helped me think about
the sort of career| want

M Neither agree nor

disagree
Ilearneda lot abouta
specificindustry or sector of
the job market Disagree

They helped developthe
skills needed in working life

o

20 40 60 80 100
%

Base: Those in KS4 and above (range: 1,255 to 1,278). Excludes not applicable and don’t knows.

6.5.8 When asked to think about the skills they gained from employer engagement activities, 60
per cent of young people ranked team working as a benefit; other benefits included

personal presentation and problem-solving. Only 16 per cent felt that they had not learned
anything from taking part.
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were no significant differences between boys and girls. Those from ABC1 households were
indicatively more likely to report picking up more skills than C2DEs and, as noted above, it
is likely that the greater exposure to work by Key Stage 5 is reflected in more of the older

age group recognising the skills benefits.

Figure 45: What sort of skills, if any, do you think you have gained from work related
activities?

Team working skills [N 60
Problemsolving skills | N R /3
Personal presentation NN /1
Time keeping NN 3/
Business awareness | N 36
Enthusiasm/commitment | NN 3/
Customer care skills | NN 31
General IT skills N )6
Enterprising attitude | N N 21
Ihaven’t learned any skills from these activities | N 16
Numeracy skills | NEEEENN 15
Literacy skills NN 14
Otherskills N 10

0 20 40 60 80 100
%

Base: Those in KS4 and above (1,304, excludes not applicable).

Barriers to engagement

All employers were asked about the barriers to start engaging or to engage more. The most
commonly mentioned reasons were a perceived lack of time and resources, concerns
about bureaucracy and whether there were suitable or appropriate opportunities. Relatively
few felt that a lack of benefits prevented them engaging and only a small number had had
poor experiences in the past. Just under a third had not received requests from schools or
colleges to get involved and 17 per cent were unsure how to proceed. A similar proportion

had concerns about having students in their workplace and in other responses, a small
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number of employers felt that confidentiality and security concerns prevented their

organisation from working with young people. This again indicates how narrow the concept

of engagement is for many employers — focused largely on their ability to provide work

experience opportunities.

Figure 46: What are the main factors which prevent your organisation from engaging more

with the education sector?

Lackof time
Lack of resources
Too much bureaucracy involved

Lack of suitable opportunities

Donot receive requests/enquires from
schools/colleges

Lack of information available
Concerns about having students on my premises
Unsure how to go about it

Do not see any benefits to the organisation

My company’s insurance policy forbids us having
underage people working on site

Never thought of it

Have had negative experiences with engagement in
the past

Other (please specify)

0 20

P s
I 2
I 22
L [EE
I 7
I 30
I
I
N

N

I s

I s

|

40 60 80 100

%

Base: Those not currently fully engaged (792).

6.6.2 Employers outside London and the South East were more likely to report a lack of contact

from schools and colleges. Large organisations that were not currently engaged were more

likely than smaller firms to highlight a lack of resources and slightly more so to be

concerned about bureaucracy. However they were also less likely to report a lack of

information or a lack of requests from local schools or colleges. More of the smaller
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organisations could not see the benefits and reported that local schools or colleges had not
been in touch with them. Micro, small and medium sized organisations were also more

likely to have ‘never thought of it’ and to be unsure of how to go about it.

Sources of information for employers

Nearly two-fifths of employers reported that they do not receive any information about the
education sector. Amongst those who do receive information, the most commonly
mentioned sources are local colleges and schools. Seventeen per cent mentioned the
Local Education Business Partnership. Other sources such as websites, Chambers of

Commerce and Business in the Community (BITC) were mentioned less frequently.

The key differences between employers were in terms of their size. Local Education
Business Partnerships were cited by 21 per cent of large employers which were also the
most likely to have received any information from any source. Employers in the public

sector were the most likely to have established contacts and be receiving information.

Figure 47: Where do you go for information about engaging with the education sector? (by
business size)

Business Size

Information Small Medium

source

Local college 18% 29% 28% 40% 34%
Local school 20% 24% 21% 34% 29%
Local Education

Business Partnership 6% 13% 13% 21% 17%
Specialist

organisations such as

Young Enterprise 7% 12% 5% 15% 12%
Business in the

Community 4% 7% 9% 12% 10%
Other 5% 3% 2% 1% 8%
Websites 8% 12% 14% 10% 1%
Chamber of

Commerce 8% 9% 12% 9% 9%
Friends/family 4% 6% 10% 7% 7%
CBI - 2% 3% 6% 4%
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Newspapers 3% 2% 5% 2% 3%
Radio or TV 1% 1% 5% 2% 2%
Do not get any

information 58% 43% 51% 29% 38%

Trends in employer engagement

Of those employers currently engaging with education, a third are doing so more than they

did three years ago. Sixteen per cent report less activity and over half no change over that

time period. Of those not currently engaged, only 11 per cent said that they had been

engaged three years ago. Just under a third of those currently engaged felt that future

economic conditions might result in less activity. Only 12 per cent felt that their level of

involvement would increase.

Figure 48: Does your organisation
engage with schools more or less than
it did three years ago or has there been
no change?

B More
Less

M No change

Figure 49: do you think that the future
economic situation might increase, decrease
or have no effect on your engagement?

M Increase
Decrease

m No effect

Base: Those currently engaged, excluding don’t knows 524 and 527.

Do schools have a nominated member of staff to liaise with local

employers?

A third of teachers were unsure whether their school had a particular member of staff with

the responsibility to liaise with local employers. This lack of awareness is a finding in itself

but when this group is excluded, 69 per cent reported that their school did have that

arrangement in place and 21 per cent that it did not. Those teaching in the state sector
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were significantly more likely to report that a member of staff had responsibility for liaising
with local employers than those in the independent / private sector. Those teaching at sixth
form or college level were even more likely to report that arrangement was in place: this is

unsurprising since employer links are a core activity for most FE colleges.
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7.1 Importance of different types of qualification when recruiting young

people

School / college leavers aged 16 or 17

7.1.1 Thirty-six per cent of employers confirmed that their organisation does recruit school

leavers aged 16 or 17. They were asked about the importance of various qualifications or

skills that they might have gained by that stage in their education. The most valued

attributes are the young person’s soft skills (such as teamwork and enthusiasm), but GCSE

and equivalents are also a key qualification for most employers. Other qualifications (such

as BTECs and City & Guilds) are not viewed as strongly relative to GCSEs, but are still

considered important.

Figure 50: How important are each of the following when deciding on the suitability of a

typical candidate who is a school leaver aged 16 or 17?

Soft skills such as teamwork and enthusiasm

GCSE / Scottish Standards grades

Previousjobs (if held)

Job-based training/ training courses

Vocational qualifications such as NVQs / SVQs

Work placements/ internships/ work
experience

Other qualifications such as BTECs or City &
Guilds

Part-time/ holiday jobs

Community/ voluntary work
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Base: employers who typically recruit school leavers aged 16 or 17 (363).
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School / college leavers aged 18 to 20

Fifty-nine per cent of the employers questioned would regularly take on those aged 18 to 20
who had left school or college and would have had access to qualifications, experiences
and skills appropriate for that age group including A-Levels and work placements and

references from previous employers.

For this age group, employers see previous work experience and references from previous
employers as relatively more important than for younger age groups, and again soft skills
are highly valued. A-Levels rank only fourth in the order of importance, and GSCEs are
considered as important as for the younger age group but come lower down the list.
Vocational qualifications are valued more highly by larger employers and those in the public
sector. In the private sector and amongst smaller employers there is a particularly strong
focus on previous jobs and soft skills; these employers also rank academic qualifications

more highly than vocational qualifications.

Figure 51: How important are each of the following when deciding on the suitability of a
typical candidate who is a school / college leaver aged 18 to 20?

Previous jobs (if held) 31 54
Soft skills such as teamwork and
. 40 44
enthusiasm
Referencesfrom previous employers
38 42
or teachers/ tutors
AlLevel/ Scottish Highers grades 33 44
GCSE / Scottish Standards grades 29 48

Job-based training/ training courses
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Base: employers who recruit school leavers aged 18 to 20 (591).
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7.1.4 Eighty per cent of employers interviewed recruit new and recent graduates. When asked

about their priorities for qualifications, experience and skills, once again, soft skills,

references and experience are important. A-Levels and GCSE fall further down the

priorities list and the class of degree obtained is valued more highly than the subject of the

degree course followed or the university attended.

Figure 52: How important are each of the following when deciding on the suitability of a
typical candidate who is a new or recent graduate?

Previous jobs/ career achievements/
career trackrecord
Soft skills such as teamwork and
enthusiasm

Degree class (e.g. 2:2 2:1)

Referencesfrom previous employers
or teachers/ tutors
Work placements/ internships/ work
experience

Degree course followed
A Level / Scottish Highers grades
Job-based training/ training courses

GCSE / Scottish Standards grades

Other qualifications such as BTECs /
City & Guilds
Vocational qualifications such as
NVQs / SVQs

University attended
Part-time/ holiday jobs

Community/ voluntary work
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The views of young people currently in work

The higher prominence given by employers to academic qualifications was reflected in the
views of young people, over half of whom felt that employers value academic qualifications
more highly than vocational. Only just over a third felt that both academic and vocational
were of equal importance. There was however a clear difference between socio-economic
groups with 60 per cent of ABC1s feeling that employers favour academic qualifications,

compared to 45 per cent of C2DEs.

Figure 53: What do you think employers believe is more important, academic qualifications or
vocational qualifications? (be socio-economic classification)

ABC1

B Academic

= Equal

Vocational

C2DE

100

o
N
o
N
o
@
o
0
o

Base: young people currently in work, excluding don’t knows (432).

How well does the education system equip young people for the
workplace?

On balance, employers felt that graduates were relatively better prepared for the world of
work than school leavers. On a ten point scale, 80 per cent of employers felt that school
leavers were closer to being ‘poorly prepared’ than ‘well prepared’. A lower but still
significant proportion (61 per cent) felt likewise about graduates. Echoing earlier findings,
employers from micro, small and medium sized organisations were less positive than large

employers, as were those from the private and third sectors compared to public sector



Page 82 of 100

You

722

7.2.3

82

organisations. Those that engage with the education sector are likely to have a more

positive perception of both school leavers and graduates.

Those young people who were in work were asked whether they felt that the education
system did enough to develop the skills they have needed in the workplace. Overall, two-
thirds felt that it did not and women and those from the C2DE social group were more likely

to feel this way.

Figure 54: Do you think that the education system did enough to support you to develop the
practical skills you need for the workplace?

Female 30 70
Male 37 63
M Yes
H No
C2DE 30 70
ABC1 38 62
0 20 40 60 80 100

%

Base: those currently in full or part-time work, excluding don’t knows (439).

In contrast, two-thirds of young people in work believed that they had left school with the
right qualifications to help in their chosen career. This time women were more likely to
believe that they had, but again those from the C2DE social group were less likely to

respond positively.
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Skills, qualifications and alignment with your business

Mismatch

Seventy-one per cent of employers believed that there was a mismatch between the skills
of young people and their requirements as an organisation; only 10 per cent disagreed.
Large employers and those operating in the public sector were least likely to support the

statement. The sense of mismatch was particularly strong in IT / computing and hospitality.

Relevant for your business

There was an even balance of response when employers considered whether academic,
vocational or both types of qualification were most relevant for their organisation. A quarter
felt that vocational qualifications were more relevant; this opinion was felt most strongly in
the private and third sectors and in retail, hospitality and construction. Over 30 per cent
believed academic qualifications to be more relevant, a viewpoint most strongly held
amongst finance, IT and public services employers. Of interest was a clear difference
between those employers currently engaging with the education system, in that those most
interested in the supply of people with vocational qualifications were less likely to be

engaged with schools and colleges.

When thinking about a school or college leaver only, there was a greater preference for
practical work experience than for specific qualifications. Nearly two-fifths of employers
preferred the former, compared to 21 per cent favouring qualifications earned at school or

college.

‘Employability’ skills

When asked to think about the differences between new employees with academic and
vocational qualifications there were some clear differences in experiences. Those with
vocational qualifications were judged as stronger at team working, and to have a better
attitude and business awareness. However vocational qualifications fall behind academic
qualifications in developing problem solving, IT skills and — markedly - both literacy and

numeracy.
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Figure 55: Based on your experience of new employees, are those with academic or
vocational qualifications better developed in terms of the following skills and attributes?
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Base: all employers excluding don’t knows (between 698 and 847).

7.4 Does the job market contain the right balance of people for employers?

7.4.1 The research suggests there is an unmet demand for people with vocational qualifications
and a relative over-supply of people with academic qualifications. Eighty-one per cent of
employers felt that there were too few people in the job market with vocational
qualifications, while 47 per cent stated that there were too many with academic

qualifications.
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Figure 56: Does the job market contain
too many, too few or the right amount of
people with vocational qualifications?

Too many
M Too few

W Theright
amount
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Figure 57: Does the job market contain
too many, too few or the right amount of
people with academic qualifications?

M Too many
M Too few

Theright
amount

Base: all employers excluding don’t knows (841 and 889).

7.4.2 There were only small differences of opinion between private and public sector employers

85

on vocational qualifications, but those from the private sector were more likely to feel that

there are too many people with academic qualifications. As might be expected, those from

industry sectors that are more vocational such as construction and automotive were more

likely to say that there are too few with vocational qualifications, but demand was high

across the other sectors including services. The only exceptions were higher end

professional services, but still over half (in sectors such as media and publishing) would

welcome more people with vocational qualifications in the jobs market.
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Training and development of employees

Training provided

The majority of employers (68 per cent) interviewed stated that they fund training and
development for current staff. With the exception of micro businesses (just 39 per cent) this
trend was strong across small, medium and large employers. It was strongest in the public
(81 per cent) and third sectors (85 per cent) in comparison with the private sector (63 per
cent).

Sources of training

Those that provide training take it from a variety of sources, amongst which external private
providers, in-house staff and industry bodies / professional associations are most
prominent. Around a quarter draw upon further education colleges, a finding that is
consistent across public and private sectors, however private companies are less likely to
use in-house staff than those in the public sector which in turn is more likely to utilise

opportunities from universities.

Figure 58: Which of the following have you used for training?

A private training provider _ 71
in-house staf | -
Industry bodies or professional associations _ 53
Further Education college _ 24
Auniversity _ 21
Other (please specify) - 5

None of the above I 1

0 20 40 60 80 100
%

Base: employers that provide training (684).
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8.3 Purposes of training

8.3.1 For 85 per cent of employers providing training, the addition of specific skills required for a
job is of importance. Generic business skills have a lower profile, although communications
and team working were marked by nearly half of employers. Literacy and numeracy is not
provided by many employers, despite their concerns about the skills of young people in
those areas. There were no large differences between public and private sector employers,
however the private sector was more likely to focus on the specific skills required for a job

and also be concerned with communication and customer care.

Figure 59: Is your training providing any of the following?

specific kills for the job | R o4
Communication skills _ 44
Team working skills _ 44
Customer care skills _ 36
General IT skills _ 35
Problem solving skills _ 30
Numeracy skills - 11
Literacy skills - 9

None of these . 3

0 20 40 60 80 100
%

Base: employers that provide training (684)
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9 Apprenticeships

9.1 Apprenticeships — the government target

9.1.1 In its strategy 'World Class Apprenticeships: Unlocking Talent, Building Skills for All', the
government announced its intention to expand Apprenticeship programmes very
significantly over the next 5 years. At present 130,000 employers offer Apprenticeships and
1 in 15 16-18 year olds are on an Apprenticeship scheme. The government wants all
suitably qualified young people to have the choice of an Apprenticeship place and new

targets have been set to increase this number to one in five over the next 10 years.

9.1.2 Stakeholder groups were asked whether they thought the Apprenticeship target set by the
Government was too high, too low or about right. As the figure below shows the majority felt
that it was about right. Among parents, mothers were likely to support the target than
fathers (47 per cent compared to 38 per cent). One in five parents aged 18 to 35 felt the
target was too high compared to one in 10 parents aged 55 plus. A quarter of parents and
employers believed the target to be too low. Employers who are not currently engaged with

the education sector were more likely to think the target was too low than those who are.
Figure 60: Attitudes towards Apprenticeships Targets

100

80

Too high

60
o

O\ 41 38 41 43 H Too Low

40
25 25
18 17 19 .
20 15 13 12 W About Right
0
Teachers Children & YoungPeople Employers Parents

Base: Teachers (1,199) Children & Young People (376) Employers (1,001) Parents (1,030)
9.1.3 The groups most likely to think the target was too high were teachers and children and

young people.
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Despite Apprenticeships being around for some time, teachers’ level of knowledge about
them is extremely limited. The figure below shows net knowledge scores among teachers,
across a range of qualifications. Net knowledge scores were produced by subtracting the
percentage of teachers who said they had good knowledge from the percentage who had

poor knowledge.

Figure 61: Level of knowledge among teachers for specific qualifications

I Undergraduate and postgraduate degrees

I GCSEs / Standards in Scotland
_ 30 ALevels/ Highers in Scotland
l 3 Other vocational qualifications such as BTECs and City & Guilds
0 Vocational qualifications such as NVQs and SVQs
31 Foundation degrees
-2¢ N The 14-19 Diplomas
-3¢ International Baccalaureate
-39 _ Apprenticeships
-2 Young Apprenticeships
-ss [ Advanced Apprenticeships
-77 The Welsh Baccalaureate

-100 -80 -60 -40 -20 O 20 40 60 80 100

Base: Teachers (1,199)
Aside from the Welsh Baccalaureate, net knowledge scores for Apprenticeships were the
lowest of all qualifications listed in the survey, and stand in marked contrast with positive
scores for undergraduate/ postgraduate degrees and GCSE’s/ Standards in Scotland. This

gap in teachers’ knowledge and understanding is a clear cause for concern.

By comparison, parents claim a fair understanding of Apprenticeships, with a net
knowledge score of +10, 49 percentage points higher than the score for teachers.
However, this figure should be treated with a degree of caution as it represents what

parents say they know — their actual knowledge of Apprenticeships may in practice be
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weaker than this suggests. Being closer to the education system, teachers may be giving a

fairer answer.

Apprenticeships — a good alternative?

The four stakeholder groups were asked their opinions of Apprenticeships as alternatives to
A-levels or equivalent qualifications. Each stakeholder group was firstly asked their opinion
on Apprenticeships as alternatives to A-levels or equivalent qualifications and then how

they think other stakeholder groups would feel.

Teachers — are Apprenticeships a good alternative?

One in four teachers (24 per cent) agree that Apprenticeships are a good alternative to A-
Levels or equivalent qualifications. However, 46 per cent disagree despite the fact that 47
per cent believe that Apprenticeships are suitable for individuals of all abilities. A further 10

per cent of teachers don’t know if Apprenticeships are a good alternative to A Levels.

As identified earlier, teachers' knowledge of Apprenticeships is very limited. This lack of
knowledge could be a factor in why so few teachers see Apprenticeships as a good
alternative to A-Levels or equivalent qualifications. In addition, the vast majority (85 per
cent) of teachers feel there is a clear progression route for academic qualifications but only
a third (35 per cent) feel the same is true for vocational qualifications. It is likely that they
see academic qualifications as a better stepping stone to higher education than

Apprenticeships.
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Figure 62: Apprenticeships as alternatives to A-Levels or equivalent: what teachers say
themselves, and what they think other stakeholders will say

100

W Agree
Apprenticeships are a
good alternative

80

60
54 M Disagree

/ 46 Apprenticeships are a
38 good alternative

%

2 25 24 W Don’t know
17 17

YoungPeople Parents Employers Teachers

Base: Teachers (1,199)

9.2.4 As we will discuss in more detail later, many parents and young people consider that
Apprenticeships are a good alternative to A levels and equivalent academic qualifications.
This will come as a surprise to many teachers. Figure 62 shows that only a small
percentage of teachers believe young people and parents regard Apprenticeships as a
good alternative to A levels. Figure 63 shows that there is a very large gap between what

teachers think parents believe, and what parents actually believe.

Figure 63: Teachers’ perception of parents’ view of Apprenticeships, compared with what
parents actually think

Perception Gap

Parents Parents
(Teachers — o o e o mm = w— —

ApprenticeshipsI Perceptions) (Actual)

are NOT a good
alternative

|Apprenticeships
| are a good

alternative

Children and Young People — are Apprenticeships a good alternative?
9.2.5 Young people are generally more positive towards Apprenticeships than expected by

teachers with over half (52 per cent) agreeing that Apprenticeships are a good alternative to
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A-Levels or equivalent qualifications. Young people in group C2DE are more positive

towards apprenticeships than those in group ABC1 (56 per cent compared to 48 per cent).

Figure 64: Apprenticeships as alternatives to A-Levels or equivalent: what children and
young people say themselves, and what they think other stakeholders will say

Agree
Apprenticeships are a
good alternative

80

60 57

o B Disagree
X 44 Apprenticeships are a

20 37 37 good alternative

26 28
19 21 20 W Don’t know
) E - “
o . | |
Young People Parents Employers Teachers

Base: Children at Key Stage 4 (376)

9.2.6 Some other survey findings may also shed light on young people’s attitudes:

| A third (32 per cent) of young people at Key Stage 4 agree that learning by
doing things is more fun than academic learning. Apprenticeships could be
seen by these young people as ‘fun learning’ which might result in a positive

outlook.

[ Of those young people at ‘Key Stage 5’ (age 16 to 18) who said the information
and advice provided in schools and colleges about learning, jobs and careers
was poor, 70 per cent would have liked better advice on jobs. Apprenticeships
may be seen by some young people as better preparation for the working
world. Lack of advice in school/ college could also be a contributing factor as to

why Apprenticeships are viewed as good alternatives.

9.2.7 When asked how they think their parents perceive Apprenticeships, young people are
evenly divided: 37 per cent think their parents would see Apprenticeships as a good
alternative to A Levels, and 37 per cent think the opposite. This indicates there may be
some confusion among young people as to their parents’ attitudes. Half (51 per cent) of

those at key stage 4 feel their parents think academic qualifications are more important
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than vocational. That said, a further third (33 per cent) think their parents regard academic

and vocational qualifications as equally important.

Overall, young people underestimate their parents’ support for Apprenticeships. They also

underestimate teachers’ lack of support for Apprenticeships, as illustrated in Figure 65.

Figure 65: Children & young people’s opinion on Apprenticeships as alternatives to A-Levels
or equivalent

Perception Gap
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Teachers and young people think, correctly, that employers are likely to regard

Apprenticeships as a good alternative to A Levels.

Parents — are Apprenticeships a good alternative?

9.2.10 As noted already, parents are much more positive about Apprenticeships than teachers
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expect. As figure 66 shows, 43 per cent of parents agree that Apprenticeships are a good

alternative to A Levels or equivalent qualifications.
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Figure 66: Apprenticeships as alternatives to A-Levels or equivalent: what parents say
themselves, and what they think other stakeholders will say.
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9.2.11 Again, other survey findings might shed some light on why parents are relatively well

disposed towards Apprenticeships:

] 43 per cent of parents with a child at key stage 4 think children prefer a mixture
of ‘academic’ and ‘practical’ learning. Though young people think their parents
favour academic rather than vocational qualifications, it seems this may not be

the case.

] 48 per cent of parents state that there is too little practical learning in school.
Parents perhaps see Apprenticeships as redressing the balance between

different types of learning.

9.2.12 Social grade also influences parental attitudes, with parents from groups C2DE being more
favourable towards Apprenticeships than parents in ABC1. We noted earlier that parents
say they have a good level of knowledge of Apprenticeships. They also have a positive
view of vocational qualifications more generally. However it is possible that parents
overestimate their understanding of Apprenticeships; it is also possible that they see
Apprenticeships as a good alternative to A Levels for other people’s children, rather than

their own; this could be explored in greater depth in future research.
94
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As before, parents were asked how they think Apprenticeships are regarding by other
stakeholders. A quarter of parents think their children do not regard Apprenticeships as a
good alternative and one in eight do not know how they would feel. As with all other
stakeholder groups, parents feel that employers will be most likely to agree that

Apprenticeships are a good alternative.

Employers— are apprenticeships a good alternative?

Employers are the most positive towards Apprenticeships of all the stakeholder groups.
Over half (55 per cent) of employers agree that Apprenticeships are a good alternative to A-
Levels or equivalent qualifications. When considering other stakeholders groups, however,
employers tend to think that parents, teachers and young people do not view

apprenticeships as good alternatives.

Figure 67: Apprenticeships as alternatives to A-Levels or equivalent: what employers say
themselves, and what they think other stakeholders will say.
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Almost half (47 per cent) felt that parents would not see Apprenticeships as a good
alternative to A Levels of equivalent qualifications, and 42 per cent thought this opinion

would be shared by young people and teachers. One in five (19 per cent) did not know
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whether teachers would regard Apprenticeships as a good alternative to A-Levels or

equivalent qualifications.

9.2.16 When asked about school leavers’ readiness for the world of work, most employers gave a

score between 1 and 5 (a score of 10 means very well prepared) as shown in figure 68.

None of the employers felt that school leavers were very well prepared, demonstrating that

there is a real concern here.

Figure 68: Employers opinion on how prepared school leavers are for the world of work
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9.2.17 In addition, almost three quarters of employers agreed that there is a mis-match between

96

the skills of young people and the requirements of their organisation. Over half (55 per

cent) of employers think schools place too much emphasis on academic achievement and

not enough on vocational achievement. Employers clearly perceive that there is a skills

gap: this is perhaps one of the reasons why employers feel so strongly that Apprenticeships

are a good alternative to A Levels.
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14-19 Diplomas

Awareness of the new diplomas among employers is low with only nine per cent rating their
knowledge of them as good or very good. Seven in 10 rated their knowledge as poor. The
situation is slightly better for parents with 39 per cent stating that they had heard of the
diploma before doing the survey. In relation to teachers about one third of teachers state

that their school offers the diplomas as an option.

The relatively low awareness figures are probably not surprising given that the diplomas
have not been fully rolled out across the country. With this in mind the surveys gave
teachers and parents an early opportunity to give some thoughts on the diplomas. The
chart below uses net agreement scores to demonstrate the strength of feeling that parents
and teachers have on specific aspects of the 14-19 diplomas. The net agreement score is
calculated by taking away the proportion of respondents who disagreed with a statement

from the proportion who agreed.

Figure 69 : Net agreement scores in relation to 14-19 diplomas

100

80

60 M Parents

%

M Teachers

40

20 16
7 9
I
0 -
High quality alternative Will be different Will increase practical learning

Base: All teachers (1,079), all parents having heard of 14-19 diplomas (368)
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Parents seem to have a more positive view of the new diplomas than teachers. Parents
have a net agreement score of +16 for the view that the diplomas will offer a high quality
alternative to traditional qualifications. Parents are also more likely to agree that the
diplomas will be different from past and present qualifications although the net agreement
score is lower for this statement. Teachers seem to be more divided on this issue with a net
agreement score of +1 indicating that the proportion who agree is only very slightly higher
than the proportion who disagree. Both parents and teachers strongly believe that the new

diplomas will increase the level of practical learning in schools.

On the other hands, nearly two thirds of employers (65 per cent) believe that diplomas will
be seen as having a lower status than GCSEs and A levels. Clearly these are early days
and employer knowledge of the diplomas is poor, but there is a need to work with

employers to raise their awareness of the diplomas and what their intended outcomes are.
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Year on year comparisons

This is the first full annual stakeholder survey undertaken for Edge. In future years, it will be
possible to draw comparisons with this year's findings and to consider whether there have
been significant shifts in perceptions among any of the stakeholder groups. Obviously, such

comparisons are not possible this year.

However, it is interesting to note that YouGov conducted surveys of adults and young
people for Edge in 2004 and 2005 respectively. There is relatively little overlap in the
questions used in 2004, 2005 and 2008, and even where apparently similar questions were
asked, there were differences both in the way they were phrased and in the make-up of the
survey samples. Comparisons should therefore be approached with caution. Nevertheless,

it might be interesting to note similarities and differences in two particular aspects.

In 2005, YouGov surveyed year 11 students for Edge. They were asked "Are you ever
involved in learning by doing at school?" 42 per cent said "fairly often", 2 per cent "all the
time", 47 per cent "not very often" and 8 per cent "rarely" or "never". In 2008, Key Stage 4
students were asked "During your lessons at school, are you ever involved in practical
projects?" 47 per cent said their lessons "fairly often" included practical projects, and 5 per
cent "all the time". 30 per cent said they were involved in practical projects "not very often",

14 per cent "very rarely" and 3 per cent "never".

Comparing these results, the 2008 survey suggests that young people may be experiencing
more practical learning opportunities than they were in 2005. 52 per cent of Key Stage 4
pupils now say they lessons include practical projects fairly often or all the time, compared
with 44 per cent of year 11 pupils saying they were involved in learning by doing fairly often

or all the time.

This trend appears to be borne out by the answer to another question. In 2005, 64 per cent
of year 11 students agreed with the statement, "there aren't enough opportunities to learn
by doing". In 2008, Key Stage 4 students were asked "Do you think schools have too many,

not enough, or about the right amount of practical projects?" 55 per cent said "too few".

To repeat, the questions asked were not identical, and neither are the two groups under
comparison (Year 11 and Key Stage 4) identical. These results should therefore be treated

with caution and should be seen as indicative only. However, if there really is a trend
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towards more practical learning in schools, it will be interesting to see whether it continues

in future years.

In 2004, YouGov surveyed adults on Edge's behalf, without differentiating between parents
and non-parents. They were asked, "If you could have your school days again and could
change the balance between 'academic' and 'practical' learning, what would you do?" 54
per cent gave the response "more practical learning", 14 per cent "more academic learning"
and 28 per cent "keep same balance". In 2008, parents were asked a different question:
"Do you think schools have too many, not enough, or about the right amount of practical
projects?" 48 per cent said "too few", 4 per cent "too many", 37 per cent "the right amount"
and 12 per cent "don't know". This suggests that there continues to be a view amongst
adults that schools do not provide enough opportunities for practical learning. Again,
however, the question wording and sample groups are different. In addition, respondents in
2005 were asked to think back to their own school days, while those in 2008 were asked
about schools currently. This comparison results should therefore also be treated with

caution.



