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Educators around world seek to take axe to
exam-based learning

Covid era nramnte niich tn ditrh ane-cize-fite-all annrnach in favniir af ckille and

in “The pandemic has exacerbated all these problems that were already there with

exams,” said Bill Lucas, director of the Centre for Real-World Learning at the

UK’s Winchester university.
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Rethinking Assessment, the advocacy group he co-founded to push for

has attracted support from teachers, trade union leaders, policymakers

academics.

Among them is Sarah-Jayne Blakemore, a Cambridge university neuro
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st who argues that exams such as the GCSEs taken by 16 year-olds in Eng
De «
Ge exaggerate stress and anxiety at a time when teenagers’ brains are still . "y
evolving. TN
Be i b~ - gy s
“We need to reassess whether high intensity, high stakes, national exar : gfn} o
o as GCSEs are still the optimal way to assess the academic achievement e
developing young person,” she wrote late last year.
He
abi As a new coronavirus wave prompts further lockdowns, exams schedul
rot 2021 also hang in the balance: England has said it would replace all formal
exams with teacher assessments, while France and Canada have said they
“St . : .
) would assess children using mainly coursework.
w
L
for Last year’s cancellation of many of the main college entry tests taken annually
wa by more than 2m students in the US meant at least 1,450 colleges and

universities moved to a test-optional policy, according to the US National

Association for College Admission Counselling.

Ensuring trust and utility in a new approach to recognition
of learning in senior secondary education in Australia
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Assessment in English schools - a timeline
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What’s in a word?

achievement, attainment, assessment, baccalaureate,
badge, balanced score-card, competition, diploma,
evidence, exam, exhibition, expedition, feedback,
interview, observation, passport, performance,
portfolio, presentation, profile, project, publication,
qualification, score, score-card, task, test, transcript,
viva...

achieve, attain, assess, curate, display, evidence,
examine, measure, present, qualify, score, test,
track development of...



@. Literacy .@ ICT literacy

KnOWledge + @ Numeracy @ Financial literacy

@ Scientific literacy Cultural and civic literacy
®

and Character) iy

apply core skills to \ &)
everyday tasks

Curiosity

(i) Initiative

Critical thinking/

: N , .
problem-solving st @) Persistence/grit
century
.y skills Character (&) Adaptabilit
@ Creativity Competencies qualities ey P y
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@ Communication approach complex approach E—y Leadership
challenges their changing
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awareness

Source: World Economic Forum (2015)



A focus on 16-19 today

Currently assessed
GCSE/A level
(BTEC/T etc)

Of this, what actually
needs to be assessed?
How best assessed?
Unintended consequences?

Currently not
assessed
Competencies/
Character

Of this, what would we
like to assess?
Is there evidence it can be
reliably assessed?
Unintended consequences?
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IMAGINE A TRANSCRIPT

The MTC model is substantively different from the
traditional model of assessment that is typically
organized around content oriented courses,
Carnegie units for credit and A to F letter grades.

Current Transcript

Flat, two-dimensional, one page
Credit for time

Single-subject

Grades (little or no definition)

Typically limited to academic subjects

Mastery Transcript

Digital, interactive
Credit for Mastery
Cross-disciplinary credits possible
School-defined credits with consistent metrics/rubrics

Credits can be broader; most schools

include SEL/4-dimensions

STAY CONNH

Proposal 2:

THAT a Learner Profile is designed to provide
a trusted, common way of representing the
full range of attainments of young people
during their transition years (within school
and beyond) across a broad range of domains.
The design of this profile should enable any
jurisdiction to map and align it to its own
representation of learner outcomes and
capabilities, as reflected in its curriculum,
reporting and certification systems.

all

Australian
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BEYOND ATAR:
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Qualification Information Profile list

Bedales Assessed Courses (BAC)

Last updated Last verified
11 October 2017 11 October 2017
Coverage

Year 10 and Year 11 students at Bedales School.

Purpose

BACs are courses offered in place of (I)GCSE examinations at Bedales School. Courses are internally assessed,
but externally moderated and quality assured by acknowledged experts in the design and delivery of curricula in
their subject area.



High School Capstone Project Ideas

EXTENDED PROJECT QUALIFICATION STIMULUS

The Extended Project Qualification can be taken by sOmMe students i England and Wales, where itis
A Level. This Extended Project Qualification stimulus starts with the following question

equivalent 10 half an
from Bob and Roberta Smith:
\WHAT DOES PEAGE MEAN TO YOU?
\f you plug the question, “What is peace?’ into Google the definitions are hard to dispute yet they feel

incomplete; they suggest that peace is @ destination, while saying nothing about what you're likely tO

find, or how you might feel, or what it looks like.

Your task is 10 unpick this question and create a project that engages with the idea of ‘peace’ in new

and unexpected ways. Your project could take any number of forms, but possibilities include:

® An artistic response, including visual art, dance, music, film, theatre Of creative writing
e Anevent such as a seminar of conference

e A piece of digital media, including an app. @ website or a blog

® Academic Of research writing

e Any combination of the above.



Zest

Enthusiastic and energetic
participation in life

Self-Control

The capacity to regulate one's own
responses so they align with short
and long-term goals

Character Strengths KIPP Schools

Gri

Perseverance and p
term gc

Gratit

Appreciation for tl
receive from others
to express

VIA Institute on
Character

(eXe)

Creativity Curiousity Judgement Perspective Bravery Perseverance

Zest Honesty Social Intelligence Kindness Love Leadership

Fairness Teamwork Forgiveness Love of Learning Gratitude Spirituality

Self-Regulation Humility Appreciation Prudence Hope Humor
of Beauty
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Contents Voice 21: Oracy Curriculum, Culture and
. Voice 21: Oracy Curriculum, Culture
()1, The Project Assessment TOOIkIt and Assessment Toolkit

School21 and Cambridge University

0_2- Key Conclusions This page covers the first pilot of School21's oracy programme. To read

03. What s the impact? about the second pilot click here.

Developing a new pedagogy and curriculum focused
This report evaluates a developmental project designed by School 21 and on oral language skills.

the University of Cambridge to improve Year 7 students' oracy sKkills. The
project involved developing an Oracy Skills Framework, which sets out

()4, How secure is the finding?

()5, How much does it cost?

Independent Evaluator i
the physical, linguistic, cognitive, and social-emotional oracy skills Sheffield Hallam University
< Projects required by students for education and life. Other components which
were informed by this framework are: Schools Grant
1 £382,000
» a dedicated Year 7 oracy curriculum comprising weekly oracy lessons;
Themes

e oracy in every lesson;
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 Portfolio development

» Passage presentations

» Real world products
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PISA Creative Thinking 2021

Figure 2. Proposed focus domains for the assessment

Creative Expression

Problem Solving

'lI--'""J

PISA 2021 CREATIVE THINKING
FRAMEWORK
(THIRD DRAFT)

April 2019

OECD member countries and Associates decided to postpone the PISA 2021

assessment to 2022 to reflect post-Covid difficulties. This draft vision was

created before the crisis. The final version will reflect the new name of the
cycle “PISA 2022".
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Tra TALLIS Habits ars based on Lucas, Bpancer, ard Claxton (200F) Progression in Stedant Crectivlfy i Sohos! 0ECD Publishing.

The new Tallis Habits web app
T H A B I TS is a fun and interactive way to
© ¢ &

record how you are learning.

The Habits focus for this
half term is IMAGINATIVE.

Download the D Il o e s
TALLIS ONLINE APP App Store
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https://tallishabits.herokuapp.com/flock
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Digital Portfolios

SHOWCASE PROCESS ASSESSMENT

» A collection of best work. * Awork in progress. * Often more formal and

» Also called presentation, * Also called learning, less student-centered
formal, professional, or development, reflection, than a showcase or
career portfolio. or formative portfolio. process portfolio.

o Written after learning * Written as the learning * Documents learning in
takes place and may is happening with a line with curriculum
involve student choice. focus on reflections. objectives.

____i____ p————

HYBRID

e A combination of the showcase, process, and/or assessment portfolio.
e Artifacts may be moved from a process portfolio into an assessment or showcase portfolio.

campuspress.com/student-digital-portfolios-guide




Welcome to the

Learning Hub

Hi Bill, click here to Add Evidence
o % M F F LS

My Capabilities

Learn about capabilities and upload new evidence.

My Eportfolio

Showcase evidence of your capabilities.

B € # W

My PLP

Personalise your learning and set goals for your future.

Leaderboards

Compare your own progress to the progress of the school.




o uoamior:; Comparative Judgement for Schools @ 0 Sign up Login

Demo Products ¥ Training Events Calendars Blog Testimonials About us Pricing Contact Us

Add wheels
to your assessments!

Assessing Secondary Writing
Attainment analysis
report of pupils in year 7

——




Journeys Forum Contact us f L4 search...

m Awarding the CLASSICAL va PAA
J Contemporary Arts

Home > Rockschool

Contemporary
Graded Music Exams

Rockschool music qualifications are tailor-made for the
contemporary musician. Ranging from introductory
grades all the way up to university-level degrees - we
ensure your hard work is rewarded by a valuable
qualification regardless of your age or musical ability.
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Final report of the Commission of Inquiry

PASSPORT IN ENGLISH
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IB learner profile

The aim of all IB programmes s to develop internationally minded people who, recognizing their
common humanity and shared guardianship of the planet, help to create a better and more peaceful world.
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The 1B learner profide represents 10 attridutes valued by 18 World Schooks. We belleve these attridutes, aad others like
them, can belp individaals and groups Become respoatible membders of ke<al, saticaal and global communities.
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2021-2023 A unique opportunity to start
building a better and fairer
assessment system in England

Q Search...

Refine your search by selecting from the options below.
Where is it from? Who created it? How is it administered? What makes it credible? What does it assess?
() International () Government initiative Ongoing () Teacher judgement [[) Head e.g. Academics
(C) Other jurisdiction () NGO initiative () One-off () Psychometrically validated [ Heart e.g. Emotional
] England (C) School led () On-demand [C] Exam awarding bodies [[) Hand e.g. Creativity

[C) Expert moderation [7) Cross-cutting

Digital badges The Mastery Transcript Consortium Digital portfolios




Web E-mail Twitter

bill.lucas®@winchester.ac.uk

www.winchester.ac.uk/realworldlearning
www.rethinkingassessment.com/rethinking-assessment-home/

@LucasLearn
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